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History of Genocide

Subject State Standards Met

Social Science Middle/Junior High School: 16.B.3d
Early High School: 16.A.4a,

Late High School: 16.B.5b, 16.D.5, 18.A 4,
18.A.5

English Early High School: 1.B.4c, 2.A.4c
Late High School: 1.B.5a, 1.B.5d, 1.C.5d,
2.A.5d, 2.B.5b, 3.A.5, 4.B.5a, 4.B.5b,
5.A.5b, 5.B.54a, 5.B.5b

Overview of the Activities

This curriculum begins to examine the topic of the hystdrgenocide. It begins with an activity
that uses the children’s book Brunidarconnect to the Holocaust, one example of genocide.
Later, the students will explore the definition of geide, measure how much they know about it,
demonstrate its statistics, and delve into the diffeegatnples of genocide. The curriculum
incorporates a variety of activities including analytiesdding questions, writing assignments,
assessments, and reading personal narratives. linetés with a press conference in which the
students will take on the roles of historians, genocidedes, and investigative reporters to
explore the history, motives, and reasons behind theseigesodJltimately, it is in this stage
that they will learn the importance of rememberingsthgenocides in order to prevent them
from happening again.

Teacher Guide/lnstructions

Lead-in: Preparation for the lead-in for the genocideiarairly simple. Each student must
receive a copy of the pages of the children’s book Bhardiased on the Czech opera, retold by
Tony Kushner. The pages can be either photocopied anithalistt or the students can be given
the ISBN number, 0-7868-0904-3, the title, and the author asftwe course materials (to

order the book on amazon.com, follow the link: httpMwamazon.com/exec/obidos/tg/detail/-
/0786809043/qid=1118500204/sr=8-1/ref=pd_csp_1/102-8669406-
6485745?v=glance&s=books&n=507846

The students must simply read the book and answer igfdistr of questions (Appendix A),

which should be distributed in class.
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One-Day Curriculum

Throughout this lesson, students will be introducedéactincept of genocide, establish its
definition and the eight steps leading up to it, learn apast genocides and the authority behind
them, and reflect on the atrocity of genocide. Sttgdeil be involved in discussion and acting-
out activities throughout the class period. Writtenkweill not be required until after class,
when the students will complete a worksheet and rafleethat they learned.

First, lead the students in a discussion of the boakdbar It is expected that most students
will have a literal understanding of the plot; a fewyrhave grasped a further meaning in this
text. Now is the time to give a very short lecturdlmbackground of this book, and its history
with the Holocaust. The inside of the front cover aahort but comprehensive overview of the
circumstances under which this play was performed byhitdren imprisoned in the Nazi
concentration camp, Terezin. Discuss the symbolised un the book. For example, now that
the students know about the history of the book, seerhiach of the symbolism in the book
they can grasp. This is an activity to measure botlpaay knowledge about the Holocaust and
reading analysis in the book. Discuss the symbodiBrundibar as the Nazis, Pepicek and
Aninku as the Jewish children in Terezin, their effastight in relation to the circumstances in
the camps, and any other underlying themes.

This is the time for the introduction to the topic ohgeide. Ask the students: “What do you
think genocide is?” Discuss their responses for a stmount of time. Then pass out the
accompanying handout (Appendix B), and go over the handout quitklky next activity is
designed to see how much the students already know géwoatide. One way this can be done
is by having them list examples of statistics of genottidg know in certain orders (ex. By
continent, mortality rate etc) and then going overdtieial orders and examples. There are
several activities that can be done to demonstrate shasstics. For example, have the entire
class stand up and then have about 20% of the classaiclass of 25 have 5 students sit).
Then tell the class that they represent the populafi@@ambodia before the genocide there, and
that those sitting down represent the percentage @dpelation killed in the genocide. A
combination of these activities provides a basic overurtavgenocide and its eight steps. They
also assess student’s previous knowledge and analytidal skil

To culminate the lesson and to ensure that the studsats their information, distribute a
worksheet (Appendix F; it is a basic-concepts quiz, bothe adapted to be a take-home
assignment) and a prompt to reflect on what they lelar&me topics to write about include
new things the student learned, how they felt when thegddaabout the different genocides,
and how they think they can help.

For a detailed list of resources see Appendix P.
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Three-Day Curriculum

Lead-in: Preparation for the lead-in for the genocideiarairly simple. Each student must
receive a copy of the pages of the children’s book Bhardiased on the Czech opera, retold by
Tony Kushner. The pages can be either photocopied anithalistt or the students can be given
the ISBN number, 0-7868-0904-3, the title, and the author asftdwe course materials (to

order the book on amazon.com, follow the link: httppwamazon.com/exec/obidos/tg/detail/-
/0786809043/qid=1118500204/sr=8-1/ref=pd_csp_1/102-8669406-
6485745?v=glance&s=books&n=507846

The students must simply read the book and answer igfdigtr of questions (Appendix A),

which should be distributed in class.

On Day 1, lead the students in a discussion of the Bowkdibar It is expected that most
students will have a literal understanding of the pldévamay have grasped a further meaning
in this text. Now is the time to give a very shodtlge on the background of this book, and its
history with the Holocaust. The inside of the fronte@ohas a short but comprehensive overview
of the circumstances under which this play was perfdrbyethe children imprisoned in the Nazi
concentration camp, Terezin. Discuss the symbolised un the book. For example, now that
the students know about the history of the book, seerhiach of the symbolism in the book
they can grasp. This is an activity to measure botlpaay knowledge about the Holocaust and
reading analysis in the book. Discuss the symboditBrundibar as the Nazis, Pepicek and
Aninku as the Jewish children in Terezin, their effastight in relation to the circumstances in
the camps, and any other underlying themes.

Day 2 is the time for the introduction to the topigehocide. Ask the students: “What do you
think genocide is?” Discuss their responses for a stmount of time. Then pass out the
accompanying handout (Appendix B), and go over the handout quitklky next activity is
designed to see how much the students already know gdwoatide. One way this can be done
is by having them list examples of statistics of genottidg know in certain orders (ex. By
continent, mortality rate etc) and then going overdtieial orders and examples. There are
several activities that can be done to demonstrate shasstics. For example, have the entire
class stand up and then have about 20% of the classaiclass of 25 have 5 students sit).
Then tell the class that they represent the populafi@@ambodia before the genocide there, and
that those sitting down represent the percentage @dpelation killed in the genocide. A
combination of these activities provides a basic overumtavgenocide and its eight steps. They
also assess student’s previous knowledge and analytidal skil

For homework, present the students with an analypicahpt (Appendix C), and have them
write a short essay as a response.

On Day 3, the personal stories featured in the listaibnals should be distributed (Appendix

H). Each student should be given one story to read ariddhout. After everyone has read
their narrative the students should be put into grouplsateetch group has a student who read a
different story. The students can share and discesstdhies they read with the other students in
their group so that each student will have an overviegaoh personal narrative. After these
discussions the class can meet back as a larger groupsandgdihe stories they read.

To culminate the day, lead a discussion about how thergtuttenk they can help. Topics that
should be covered include how to prevent genocide fnaanrecurring, how to be tolerant of
people different from oneself, and how a student coultriboibe to an aid organization.
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For homework, in order to ensure that the students rgtaimformation, distribute a worksheet
(Appendix F; it is a basic-concepts quiz, but can be addptbe a take-home assignment) and a
prompt to reflect on what they learned. Some topiegrite about include new things the
student learned, how they felt when they learned abeuditferent genocides, and how they
think they can help.

For a detailed list of resources see Appendix P.

Five-Day Curriculum

Day 1 (in class): Day 1 focuses on introducing the conakgénocide, establishing its definition
and the eight steps that lead up to it, and assessing stuperwious knowledge.

First, lead the students in a discussion of the boakdbar It is expected that most students
will have a literal understanding of the plot; a fewyrhave grasped a further meaning in this
text. Now is the time to give a very short lecturdlmbackground of this book, and its history
with the Holocaust. The inside of the front cover aahort but comprehensive overview of the
circumstances under which this play was performed byhiidren imprisoned in the Nazi
concentration camp, Terezin. Discuss the symbolised un the book. For example, now that
the students know about the history of the book, seerhiach of the symbolism in the book
they can grasp. This is an activity to measure botlpaay knowledge about the Holocaust and
reading analysis in the book. Discuss the symbodiBrundibar as the Nazis, Pepicek and
Aninku as the Jewish children in Terezin, their effastight in relation to the circumstances in
the camps, and any other underlying themes.

Following the class period, the students should be notfi¢de activities they would be
participating in over the next week. Be sure to mergggays, re-enactment activities, and a
culminating press conference. Tell students to think abouittivag learned and how they could
use that information to complete these activitiesweier, no homework should be assigned at
this time.

Day 2 begins the introduction to the topic of genocidek tAs students: “What do you think
genocide is?” Discuss their responses for a short minoddime. Then pass out the
accompanying handout (Appendix B), and go over the handout quitklky next activity is
designed to see how much the students already know géwoatide. One way this can be done
is by having them list examples of statistics of genottidg know in certain orders (ex. By
continent, mortality rate etc) and then going overdtieial orders and examples. There are
several activities that can be done to demonstrate shasstics. For example, have the entire
class stand up and then have about 20% of the classaiclass of 25 have 5 students sit).
Then tell the class that they represent the populafi@@ambodia before the genocide there, and
that those sitting down represent the percentage @dpelation killed in the genocide. A
combination of these activities provides a basic overuravgenocide and its eight steps. They
also assess student’s previous knowledge and analytidal skil

Homework after Day 2: An essay prompt that culminatesdéas learned in Day 1 (Appendix
C) should be distributed along with the grading rubric (ApipeD®). A handout that shows
examples of genocide (Appendix E) should be distributeelmthe students complete their
homework assignment.
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Day 3 (in class): Now that the students have a baslerstanding of the definition of genocide
and have begun thinking about examples of genocide, thagady to delve more thoroughly
into these examples. First, as on Day 1, the eshaystudents composed should be discussed
for the first few minutes of class. The extensiotivdyg quiz can be administered at this point in
the curriculum (Appendix F). Next, the personal stoleegured in the list of materials should
be distributed (Appendix H). Each student should be givenstory to read and think about.
After everyone has read their narrative the studemisidtbe put into groups so that each group
has a student who read a different story. The studemtsheae and discuss the stories they read
with the other students in their group so that each stwd#iitave an overview of each personal
narrative. After these discussions the class can baek as a larger group and discuss the
stories they read.

For the last few minutes of class give an overviewhefgress conference that will take place on
Day 4. For more detailed instructions for the pressazente see Appendix I. Assign the
students their parts either as the leaders of the glndhe historians, or the investigative
reporter. Those with the assigned role of leaderastilially play the leaders of these genocides
such as Pol Pot, Hitler etc. It is their respongiptld give a thorough description of the motives
and logic behind their leader. The historians are redplensi provide a basic background
history of each leader and the events that led up togbaocide. The reporters will ask
thoughtful, pertinent questions throughout the press carder® demonstrate their
understanding of the events being discussed.

Homework after Day 3: If your students are independentrosted” enough to research about
their character for the press conference then thigeis homework. If the students are not
independent enough to research on their own, then infarmzan be printed from the websites
given and distributed to the students (Appendix J). Titnem, homework is to read over their
information and to be prepared for the press confer@ieepress conference preparation list
should also be distributed (Appendix K). The extensictivity essay question can also be
distributed at this point in the curriculum (Appendix L).

Day 4: Today is the press conference. Some studentskélion the role of leaders of the
genocide while others will be historians or reporterslessribed above. The class will be
divided into two groups, by genocide, so that each group hasca@nce to present to aside from
the teacher. A rubric for this project is included in¢hericulum materials (Appendix M). The
press conference will take all class and should begim &t the beginning. It is recommended
that the students complete the extension activity ¢bdrelp them with the homework

(Appendix N). All students should come to class fullyyared and ready to begin. Ten minutes
or so before the end of class there can be a delgiefira discussion of the press conference.

Homework for Day 4: Students will have no written homekybut tell students to organize
notes and information, and do any research if necessaoyt all of the leaders and issues
brought up in the press conference. They will be conmmglet compare and contrast chart in
class on Day 5.

Day 5 will include a final capstone of the curriculumhastory of genocide. The students will
either do a simple write-up of the trial, or complatehart comparing and contrasting the
different leaders of the genocides and/or the genodmgessielves. In order to avoid making the
chart too complicated they can choose two or threerdifit leaders or genocides to compare and
contrast. Distribute the grading rubric to give the sttglguoidelines on how they will be
assessed (Appendix O).

For a detailed list of resources see Appendix P.
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Extension Activity: Basic Concepts Quiz
Answer Key

Part 1

List the eight steps of genocide in order, with 1 belggfirst step and 8 being the last step.
1. Classification

2. Symbolization

3. Dehumanization

4. Organization

5. Polarization

6. Preparation

7. Extermination

8. Denial

Part 2
Pick one of the eight steps above, and explain hotastep occurred in the Cambodian
Genocide.

Answers may vary

Part 3

Name one thing that all genocides throughout history hadénh@ommon (there are four in all):
Student must mention either: 1. a cruel and malevolent dictatorctatalis have all instituted
radical new forms of government, 3. the persecuted group was used asgostdipeludicrous
reasons, or 4. persecuted group was dehumanized. Note: the student doed sagehis
exactly, it just needs to have the main idea of one of the points.

Part 4
Match each leader/group to the genocide they were rebpof.

1. PolPot F_ A. Rwandan Genocide

2. Stalin B B. Stalin’'s Forced Famine

3. Hutus _A C. European Nazi Holocaust
4. Japanese army E D. Armenian Genocide

5. New Turkish governmentD E. Rape of Nanking

6. Republika Srpska & arm@ F. Cambodian Genocide

7. Hitler C G. Bosnian Genocide
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Pol Pot

High School
Primary Curricular Area:| English Language Arts
Secondary Curricular
Area: Social Science

lllinois State Goals: Social Science:

Middle/ Junior High School: 18.B.3a.

Language Arts:

Early High School: 5.A.4.a,

Middle/Junior High School: 1.C.3.a, 1.A.3.a, 5.A.3.a,.31B
4.B.3a

Biography

Pol Pot was born with the name Saloth Sar in thagallof Prek Sbauv. When Saloth
Sar was 9 years old, he and his older brother, Chay sest to live in Phnom Penh with their
cousin, Meak, and their older brother, Suong (Chandles&pth Sar learned the rudiments of
Buddhism and learned how to read and write in Khmer at VatrBdaddei, a Buddhist
monastery. Between 1936 and 1942, Saloth Sar went to tie Mioihe, a Catholic primary
school. In this period, he became literate in Fregoéw familiar with Christian doctrine, and
received a classical education. Loth Soung and Chea S4dmypoked after Saloth Sar in the
1940s, said that he was an even-tempered, polite child (@h&)din 1942, Saloth Sar was
chosen to attend the College Norodom Sihanouk in KompdagnGChandler 17). Here, he is
remembered as a mediocre student (Chandler 19). Strdefollege in 1947. The following
year, he was enrolled as a carpentry student at tHe Eeohnique at Russey Keo.

In 1948, he took the entrance examination for the Lygs&m. A year later, he received
a government scholarship and was sent to France, whargdnests changed to political
activism and socialist ideals (Chandler 21). In Franeanade many friendships with many
people of his interests (Chandler 22). France wasttdteplace he was exposed to communism
(“Pol Pot Bio”). He and one of his friends, leng Samgcdme members of the French
Communist party in Paris (Chandler 22). This party \maditst communist political party Pol
Pot joined (“Pol Pot Bio”). In 1950, Saloth Sar and 17 o@&mnbodians volunteered with
French students in a labor army in the traitorous Comshgtate of Yugoslavia. He worked for
a month as a manual laborer and worked so hard as a mehsbeam. Saloth Sar saw how
Yugoslavia mobilized the people’s revolutionary will in ortieconfront the many challenges.
He followed this example when he came into power (Glear28).

When he returned to Cambodia in 1952, he joined the Vietsesdominated Communist
resistance against the French and became a memberlafitchina Communist party
(Chandler 26). After 1957, Saloth Sar and leng Sary weren@unist militants in Phnom Penh
(Chandler 22). In 1960, Saloth Sar and a group of Paris stutberk control of the Kampuchean
People's Revolutionary Party and renamed it the WorRarsy of Kampuchea. Saloth Sar is
selected to have the number three position on the'p&@éntral Committee, allowing him to
build a strong group. Later, the Worker’s Party of Kampuet@arenamed to the Kampuchean
Communist Party, which is now commonly referred tohasiKhmer Rouge’ (“Pol Pot”).

In 1963, he is promoted to the highest position, generadtseygr He and most of the
Central Committee leave Phnom Penh to organize a kallss] Office 100, on the border with
Vietnam. In 1965, Pol Pot went to Hanoi, the capitdliofth Vietnam to speak with the North
Vietnamese communists. They told him to delay the figi@ambodia until the US is gone from

Draft Copy, March 2006 7



Vietnam. A year later, he goes to China, where theu@llRevolution has started. The leading
radicals supporting the movement and Mao Zedong's contaptamtinuous revolution
convinced him to loosen ties with the Vietnamese commsu(titarris). By 1967, Pol Pot took
refuge northeast of Cambodia, where he lived with al lvibe (Harris). The simple lifestyle
experience solidified his realization of communist ideak this time, insurrection erupted west
of Cambodia and continued to spread despite the brutal ssjgpreSleven of Cambodia’s
eighteen provinces were engulfed in civil unrest by 1968flam#&hmer Rouge held complete
control over the mountain regions bordering Vietnam (fRu Bio”).

The Khmer Rouge is a party of the formerly known asxémocratic Party of
Kampuchea in the 1970s (Carvin). The
Cambodian communists built up strength for
a take-over attempt as the North Vietnamese
were waging war against the Cambodian
government (“Pol Pot”). On April 17 1975
the Khmer Rouge had gained power by
taking over the capital of Cambodia, Phnom
Penh (Yale). During this time period, the
former party of Kampuchea a.k.a., Khmer
Rouge, had taken over the U.S. soil of
Khmer Republic of General Lon Nol (Yale

Unl\_/ersn_y). The Khmer RouQe army used t Aerial view of Phnom Penh, with the former Royal Palacg
assist this take-over was called the the foreground, 1970 (Courtesy of: Brother Number Onef A
Revolutionary Army of Kampuchea (“Pol Political Biography of Pol P)

Pot Bio”). These people were similar to Nazis, indteBJews, they persecuted their own people.
During their time in Phnom Penh, the Khmer Rouge weretalitckdown the whole country
from institutions, stores, banks, stores, service in@ssthospitals), schools, church and even
family (Yale). The Khmer Rouge had taken most of thepleeas slaves by making them work
up to 12-14 hours a day and killed by the end of their serwds)( Usually, the children
would be trained as mobile infantry units and starved. Kiiimeer Rouge had a totalitarian or
tyrannical political system. The whole Cambodian gowexnt (Democratic Kampuchea) was
run on fear.

At the meeting on June 1974, the Central Committee deth@g¢dhe final assault would
be on 1975. Near the end of the year, Pol Pot was malang far the third storming attack in
1975. His plan was to isolate Phnom Penh before movifay the kill. By the end of 1974, all
the paths to the capital were blocked. On January 1, 189 %ebel forces opened their attack.

Around this time, the committee decided to evacuate Phnom
Penh and all towns controlled by the Republican regime,
moving over 2 million people into the countryside, wheryth
would, in theory, engage in productive work (Chandler 102).
Pol Pot also issued his Four Year plan, which included the
collection of agriculture, the nationalization of urgdry, and the
financing of economy (“Pol Pot Bio”). The Four Yearrplaas
to be the cause of the “killing fields”, where countless
Cambodians starved to death due to the food supply of crops
being marked for exportation (“Pol Pot”). The Central
Committee also decided to abolish money, markets, andteriv
property (Chandler 102). After doing this, Pol Pot was mere
to be seen (Chandler 103). On April 23 1975, Pol Pot returned
to Phnom Penh secretly. He had waged war against thiercity
the past twelve years. Pol Pot had driven the Americaag.a

Pol Potin Phnom Penh, December 19782 mijllion people against the revolution were isolated thio
(Courtesy of; Brother Number One: A

Political Biography of Pol Pt 8




countryside. For the first time in over twenty yeans one threatened Pol Pot. He sets up a
temporary headquarter in the railway station and buildende perimeter around the empty city
(Chandler 104).

He announced his revolutionary name Pol Pot in 1976 (chandlédn January 5, 1976,
the Khmer Rouge declared the new state of Democratipieinea. Pol Pot was chosen as the
Prime Minister. His identity was kept in secrecy araswnly known as Brother Number One to
most people inside and outside of Cambodia (Harris).

In 1977, Pol Pot visited China, which promises ongoing support ditarynassistance
for any conflict between Cambodia and Vietnam.

One of the main purposes of the Khmer Rouge was to haeamsing” of the
Cambodian race (Carvin). They had created a caswjstam of race which would equalize the
equality of all Khmers. Communists do things that inead@emmuning, or have a gathering of
things. The Rouge had abided to these principles by communargés in banks and private
property around Phnom Penh. One of the main interrogegioters in Cambodia which was a
part of the Khmer Rouge history was the center called SF2i center was located in a
suburban Phnom Penh high school which was abandonedtehéhePeople were sent to the

center for torture or reveal information in
which was needed to know by the Khmer
Rouge (Yale). The Khmer Rouge issued a
declaration of “Year Zero”, which
included the elimination of all
professionals in the country. Doctors,
lawyers, government officials,
teachers, students- all of the educated
individuals were executed mercilessly.
Those that were fortunate to live were
forced into Khmer Rouge labor camps,
working lon hours in an environment
where S(]:leatr? and Pol Pot is led to a seat by a Khmer soldier at hasitii | disease was commonplace
("PO| PO'["). the Cambodian jungle on July 25, 1997, during which he

was denounced as the mass murderer of his own pegple. .
The Khmer | (courtesy of: Brother Number One: A Political Biography Rouge was aided by the

Viet Cong which of Pol Poj was one of their main
allies for gaining so much power (Symonds).
In 1970, the troops had gained more than two-thirds of Caml{8¢gmonds). The manpower of
the KR had risen to 30,000 at the time allowing the Vietd2o leave as they had finished their
duty (Yale). Over time, war tension had risen to @erable heights with the Khmer Rouge and
the Viet Cong (Carvin). The Democratic Kampuchea hadenaabad decision to invade lands
which were rightfully owned by the Vietnamese 500 yegs (Yale). Many islands around the
Gulf Of Siam were taken in South Viet Nam while thet\Cong were busy trying to take over
Saigon (Symonds). The Viet Cong did not take this §gbéicause the invasion of their land
was the border of Cambodia and Viet Nam. In July197&; Nam had forced a diplomatic
treaty with Laos (which was Communist at the timegl Pot found this as an act indecency,
saying that Viet Nam might defect on the Cambodiand(Pian Project). After several years
of argument of controlled land and the treaty with Ldbs Viethamese troops had formed a pre-
emptive strike and sent troops to Phnom Penh for invasidrdestruction of the Democratic
Kampuchea in January 7, 1979 (Yale).

Pol Pot and the defeated Khmer Rouge withdrew to the caintryote western regions.
In 1985, Pol Pot resigns as the commander of the Khmagdr@lthough he retains a
supervisory role. In 1993, Pol Pot goes into hiding and moesi the rebellion against the
government. In June 1997, Pol Pot was convinced that Songh8dthmer Rouge minister for
defense and his friend for 40 years, was collaboratiriy thé Cambodian Government so he
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killed him. Pol Pot is subsequently arrested by Ta MokKtiaer Rouge military commander.
On July 25, 1997, Pol Pot was sentenced to life imprisonfoe®en's murder. On April 15,
1998, Pol Pot is reported dead from heart failure, but thee cduss death remains unclear
(Harris).

In the aftermath, the U.N. had performed the large aéshkaking sure that there was a
freedom to vote for every Cambodian for picking a leadackvwould not be another Pol Pot.
On the other hand, Cambodia had resulted in mass destra€their country. Up to 2 million
were dead from the attacks of the Khmer Rouge and theanetse invasion. Most of these
deaths were from the KR starving or killing the Cambogliamd others died from diseases in
the Khmer Rouge camps. Today, the Khmer Rouge stillsghist they do not have a large
army of 30,000 men anymore.
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Lesson |

Before looking at the Cambodian genocide specificalig, important that students know what
genocide is in a broader, general sense. Begin by dgfggnocide as a class. This is important
because some students may not know what genocide istusidnts what they think genocide is.
Write down their ideas on the board so everyone cenpace them. Try not to focus on any
inaccuracies in their definitions but rather draw pamaletween the students’ thoughts. Once
enough ideas have been given, provide the class withratidefiof genocide, which will

probably look like a combination of the class’s response.

Example: The systematic and planned extermination ehéire national, racial,
political, or ethnic group.

Next, have the students cite some historical examplgerafcide. Talk briefly about each one,
relating the events of some examples to genocide d&® & vExplore the various conditions and
circumstances in each case that may have contriboitée genocide’s success. For example,
Germany suffered a devastating blow to its’ morale, exynand infrastructure as a result of
their loss in WWI. People responded to the difficulbaiton by being more united and
nationalistic, but also by looking for a target to bla@®many’s problems on. This is what
made Germany so vulnerable to the ideas of someonAdik Hitler, who directed his disdain
and scorn towards the Jews. The German people neededcspaist the finger at so the Jews
were made to be a scapegoat for all of the problemsvirat afflicting Germany. Examples
such as this one or the Armenian genocide are especidiiygre to the Cambodian genocide
because they follow a similar sequence: a political goyugovernment, usually under the
direction of a particularly vehement individual, iseabd commit genocide, either through sheer
force or the gradual suppression of freedoms and rights iitreduce Pol Pot, briefly
describing his role in the Cambodian genocide.

Homework: Divide the class into seven groups. Give eaalpgagoeriod of Pol Pot’s life to
research. Encourage students to use a variety of somdégpes of sources.

- Early life/education

- Education in France

- Introduction to Communist and membership in French Commpaisy

- Membership in and leadership of Worker’s Party of Kampu¢heemerly
Kampuchean people's revolutionary party; was finally recktine Khmer Rouge
later)

- Invasion and seizure of Cambodia

- Genocide, “Zero Hour” Plan

- Life after genocide, death
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Lesson |l

Begin the class by going around and checking to see thgtoze has completed their research.
Then have the groups present their findings to the claggermling on what the groups found,

you may have to clarify some details or fill in any gaagas. Also encourage the students to take
notes so they have something to study from.

Once everyone has presented their research, go oveo#temportant parts together. As a class,

you might want to work together to make a timeline ofimeitof Pol Pot’s life so that the
students have some sort of visual representation to use.
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Timeline Handout for Students

1931—- When he was six years old he moves to Phnom Pentetwitih his brother in a pagoda
near the royal palace because his brother is an d¢fficiae royal palace. It was during his stay
that he learned about the rudiments of Buddhism.

1946- At the same time when he was serving with the aetié¢h resistance under the
leadership of Vietnam’s Ho Chi Minh he also decided to léoutlawed Indochina’s
Communist Party.

1949- Winning a government scholarship Pol Pot goes to study e&titronics in Paris, yet he
failed to obtain a degree. However the writings on Mamxand revolutionary socialism and
forges bonds with other Cambodians whom were also isigiéyroad. Pol Pot wins a
government scholarship to study radio electronics in Fadsng his stay in Paris Pol Pot joins
the French Communist Party and has aided in the tranaf@mn of the association of Khmer
students into a group of nationalist and leftist ideas dpenly challenged the Cambodian
government

1953- Once he lost his scholarship Pol Pot returns backntb@aia and works for the KPRP
(Kampuchean People's Revolutionary Party ) in KamporagrCkthen Phnom Penh and then
finally in the capital. During this time he supported hirhbglteaching history and geography.

1956- Pol Pot weds Khieu Ponnary.

1960— Within last September KPRP was taken over by PoadRithe group of Paris students
whom Pol Pot had meet in Paris. They decide to tunvatydrom the Viethnamese patron and
Pol Pot was elected as the top third position which diwesoom to build his base for what is
more to come. After they had taken KPRP over they redatio WPK (Workers' Party of
Kampuchea).

1963- February, Pol Pot was chosen to take over the higlesgion in WPK which is the
general secretary after the previous one had mysteridissigpeared. Then in the following July
he and some fellow WPK Central Committee leave to orgambase called ‘Office100’ on the
borderline with Vietnam.

1966— He visits China during the time of Cultural Revolutiod @influenced by the leading
radical supporting movement and the concept of continiexedution. Then the WPK decides
to change name again this time to KCP (Kampuchean Commuanig) et it is more
commonly known as the Khmer Rouge with Pol Pot leadinfpitothers it was also known as
‘Angkar’.

1967—- Riots break out from the west of Cambodia in thgariveng of the year however it was
suppressed by force. Force suppressed it but didn’t sdtilgsiit spread to other regions and by
the end of decade Khmer rouge had almost complete cohtted mountainous regions on the
border with Vietnam.

1968- January, Khmer Rouge creates the Revolutionary Arni§aafpuchea with the aid of U.
S. The army was able to launch small and ineffectuatgesncy campaign.
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1969- March, US begins to have secret bombing raids om&ieése communist sanctuaries
and the supply routes inside of Cambodia. Richard Nixom was president at that time had
authorized these bombing raids. These movements of baidware illegal though because war
had not been officially declared by U.S on Cambodigs€&homb raids continued until 1973 yet
CIA reported that the bomb raids were to make Khmer Rbageme more popular among the
Cambodian population.

1970-In January, Sihanouk travels around to tell the Chinegé&aviet to stop North Vietnam
from stepping on Cambodian territory during the courgdeif war with southern Vietnam.
However the U.S took the moment and banned Sihanouk fraimireg and put in Lon Nol as
the new person in charge of the Khmer Rouge Republic hathackup of the U.S CIA. Since
Lon Nol is being backed up by the U.S CIA, there was &fittnamese and troops were sent out
against Viet Cong troops. Then in April U.S Presidenh&id Nixon finally legalizes his
invasion of Cambodia with the joint forces of 30 thous8onuthern Viethamese troops. On the
other hand Sihanouk is building a government that is iaredé with the Khmer Rouge. Khmer
Rouge gets assistance from the Northern Vietnameseland @nd was able to expand their
army of less then five-thousand to one hundred-thousad® 73 Khmer Rouge had the ability
to launch independent and yet successful attacks against Kuouge Republic and took
control of about 60% Cambodia’s territory and 25% ofgbpulation.

1973- Nixon secretly increases the power of the bombing esidsway to help increase the
Lon Nol populatiry and stop the Khmer Rouge assault. Detpe fact that Nixon had a peace
agreement with Northern Vietnamese Nixon still inteed the bombing raids.

1974- March, Khmer Rouge was able to take hold of the fogapital Odong. As a sense of
what the result of what might happen the city becamst&@yged along with its 20,000 inhabitants
were kept out from their home and other teachers and mérhkants were executed.

1975- Khmer Rouge next took over Phnom which became overpoguiatte refuges fleeing
from the Khmer Rouge and bombing. Then it was in Aprll tiat Phnom Penh'’s population of
over two million was directed to countryside gunpoliten Pol Pot declares ‘Year Zero’ which
is something similar to the Cultural Revolution. It wasigeed to help ‘purify’ Cambodian of
capitalism, all foreign influences and no opposition d@alt with. The entire population of
Phnom Penh was forced to move elsewhere and their agradudbllectives also had to be
relocated and they were called the killing fields after¢oincidence. The people who lived in
Phnom Penh before April T&vere called April 17 people. Families became separated,
children were encouraged to spy on the adults, and theesanesstimated 1.5million people
whom died of death, disease, and inability to undertakedhditions of the camps. According
to records 14,499 people had died from torture and executibimhie first six months of 1978.
In the end at least 1.7 million people were executed.

1976- Declared a new Democratic Kampuchea by Khmer Rouge difthef January. Then
Sihanouk resigned from his position then Pol Pot becam®@itime Minister. Members of the
Democratic Kampuchea were kept secret from people wihentgart of it and people who
were subordinate leaders became known as brother namédrother number two and so on.
A four year plan is introduced that seeks to help staliiegecountry's agricultural output within
a year.

1977- It was revealed that Angkar was the Kampuchean Caonsinin September 1997. Even
though majority of people in Cambodia were engaged ic@grre Cambodia experienced food
shortages which resulted in conflicts with Thai, Laoaad Vietnamese border rises. Pol Pot in
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an attempt to try to settle things decide to take a vigithioa which had promised to give
support to Cambodia to help settle the conflicts withnéen.

1978- Vietnam starts to arrange division-sized units aloagbdian border and sponsors the
forming of an anti-Pol Pot known as the Kampuchean (Khiatijpnal United Front for
National Salvation. Then in Decembef"%ietnamese started a full scale invasion on
Cambodia. Vietnam deploys division-sized units alongdambodian border and sponsors the
establishment of an anti-Pol Pot movement called gn@mptichean (or Khmer) National United
Front for National Salvation.

1979- Phnom Penh was captured by the Vietnamese in Jarfliafjiién Sihanouk runaway to
China and Pol Pot and Khmer Rouge retreated to Cambodiatste western regions. During
the three years, eight months and 20 days of Pol Roitig ran estimated one and three million
Cambodians have died. Three days after the fall of HP@enh the Vietnamese residing in
Phnom Penh created the People’s Republic of Kampuchean) (RRih was headed by Heng
Samrin whom was a former Khmer Rouge commander. Asiehe the war with Khmer Rouge
PRK is also facing two other different type of fightingrang from the noncommunist Khmer
People’s National Liberation Front (KPNLF) and Natibdaited Front for an Independent,
Neutral, Peaceful, and Cooperative Cambodia (FUNCINPERGIna then interferes by
launching invasions on Vietnam saying that it was retagigfior Cambodia however was just
concerned about the improving relations of Vietnam aadhviet Union. However China
wasn’t the only one that was concerned about the ah@mglationships between Vietnam and
the Soviet Union. The ASEAN (the Association of Seai$t Asian Nations) also shared this
concern about Soviet-backed communism in the regionnEmbers of the ASEAN also played
a very important role by helping the UN to help recogtiieePol Pot as the official leader of the
Democratic Kampuchea which in turns also means thaP&tak the official representative of
Cambodia. Then in August the people of Phnom Penh trieBd®an absentia for genocide and
decided to sentence him to death. Furthermore Pol Pot bea@placed in Khmer Rouge as
prime minister by Khieu Samphan.
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1982- 22 June, the Khmer Rouge, KPNLF and FUNCINPEC jointtegeand turned (the
Coalition Government of Democratic Kampuchea) agaimesiMiethamese. The agreement has
been brokered by ASEAN. Sihanouk is chosen as the ioodipresident, Khieu Samphan is
vice president and Son Sann is prime minister. Thetmoaliwvhich proposes a general election
under UN supervision once the Vietnamese have withdrigwacognized by the UN as the
lawful government of Cambodia and funded by China, the ndiSThailand.

1985- Pol Pot officially resigns as commander of the khiRouge military forces but he still
retains a supervisory role over Khmer Rouge.

1987- December Sihanouk arranges a direct contact talkeleet himself and Hun Sen, the
premier of the PRK. The talks are largely fruitleas do open the lines of communication
between the two sides.

1988- May, Vietnam says they plan to withdraw the 50,000 tré@ps Cambodia by the end

of the year 1988. In December not only have the troopblgtthe military high commands have
left. China says for all Vietnamese to withdrawal abis however they also do not want Pol
Pot coming back.

1989- Then in Europe the Government had started the P&gmannional Conference for
Cambodia and the purpose of the conference was to hdépteetthings between PRK and the
coalition. China also promises to stop helping the Khnmarge once a settlement has been
found. Finally in September Vietnamese troop withdragiabimpleted. PRK still remains in
power lead by Hun Sen. Country was renamed to Camboditha constitution was amended.
Yet fights started between the PRK, opposition fofceduding Khmer Rouge, and break outs
on western frontier of Thailand.)

1991- On 23 October the four factions finally are able tm sigpeace treaty establishing a
temporary coalition government under the supervision dilgpeacekeeping force. Sihanouk
returned to Cambodia and was named president.

1993- Cambodia's first multiparty elections ever sinceysa 1972 are held in May, although
they were boycotted by the Khmer Rouge, which claimstheaViethamese are still covertly
occupying the country. When no single party wins a mgjoineé KPNLF and FUNCINPEC
form a coalition with two smaller groups. However, Heem refuses to give up control of the
government, which in turn led to the solution of a powersg arrangement between the
coalition and the PRK. The UN withdraws after the®da and China, the US and Thailand
stops their financial aid. Pol Pot goes into hiding an@tinaes the insurgency against the
government. Pol Pot was reported to be immortalizing KHRaeige guerrilla force based in the
Phnum Dangrek Range which was by the border of Northesitiahal. Pol Pot got his funding
from the business of gem mining and logging concessiahshar revenues were estimated to
be about $200 million dollars a year in U.S currency.
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1996-The Khmer Rouge starts to fall apart. Then in August Bralumber three and leng Sary
the foreign tries to blemishes the Cambodian Armedd-bydoring 4,000 guerillas with him. In
turn leng Sary named Pol Pot as the official one thatinvelsarge of the genocide. The Khmer
Rouge had now been reduced to only a few thousand cadres.

1997- In June, Pol Pot becomes convinced that Son Sen himeikRouge minister for defense
and his friend for 40 years, is collaborating with thenBadian Government and orders his
execution. Sen's wife and children are also killed. PoldPaitbsequently arrested by Ta Mok,
the Khmer Rouge military commander and '‘Brother Numbes' FOn 25 July a "peoples’
tribunal” sentences Pol Pot to life imprisonment for'Semwrder. Meanwhile, Hun Sen and the
PRK seize full control of the Cambodian Governmaniuly, using force of arms to oust the
coalition in an action that amounts to a militaryipo

1998- Pol Pot dies in the evening of 15 April, reportedly fro@art failure, although the cause
of his death remains unclear. Hours earlier he had lednmeca radio broadcast that Ta Mok
was willing to hand him over to the government for tiiit body is cremated on a pyre of old
car tires beside a village latrine. The site is laterlosed by a crude timber shelter roofed with
old sheets of corrugated iron. In May Cambodian arrece$ capture the last stronghold of the
Khmer Rouge in the country.
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Activity
Administer assessment (35 points total)

Name:
Date:
Period:

Multiple Choices
Please circle the correct answer.
(15 points total)

1. What is Pol Pot’s birth name?
a. Pol Pot
b. Saloth Sar
c. Kena Ma
d. Jura Maki

2. What organization is Pol Pot most famously affiliatech®it

a. Cambodian Party
b. Khmer Red

c. The Communist Party of Cambodia

d. Khmer Rouge

3. Where was Pol Pot first exposed to communism?

a. France
b. Cambodia
c. China

d. Vietnam

. What is the former name of the Khmer Rouge?

a. Kampuchean People’s Revolutionary Party
b. Worker’s Party of Kampuchea

c. Kampuchean Communist Party

d. All of the Above

. What position did Pol Pot hold in the political party 6Yier’s Party of Kampuchea”?
a. Highest

b. 2" Highest

c. 3“Highest

d. 4™ Highest
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6. The Khmer Rouge built up for their takeover of Phnom Pemlewhe Cambodian
government was busy with which country?

USA

China

Vietnam

All of the Above

apop

7. On what day did Pol Pot and the Khmer Rouge takeovemathitatof Cambodia and
evacuate the entire city?
a. January 9, 1979
b. April 7, 1976
c. April 17,1975
d. June 12, 1978

8. What is the name of the Khmer Rouge Army?
a. Khmer Rouge Army
b. Revolutionary Army of Kampuchea
c. Pol Pot’'s Revolutionary Army
d. Cambodian Communist Army

9. What political position did Pol Pot take during the genocide?
a. Prime Minister
b. President
c. Vice President
d. Dictator

10.What was the main objective of the Khmer Rouge whepithaded Phnom Penh?
a. Equality of all Cambodians
b. To create a democratic form of government for the betat of Cambodians
c. To kill Cambodians and cause destruction
d. A “cleansing” of the Cambodian race

11.What political standpoint did the Khmer Rouge hold?
a. Democratic
b. Communist
c. Facist
d. Feminist

12.What is the name of Pol Pot’s plan, which included thieciton of agriculture, the
nationalization of industry, and the financing of economymduthe Genocides?
a. For you Plan
b. Economy Plan
c. Four Year Plan
d. Food Plan

13. The Khmer Rouge eliminated professionals and intellectudis was called Year “?”
a. Zero
b. One
c. Beginning
d. Elimination
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14.How long did the Khmer Rouge’s regime last in Cambodia?
a. 1976-1980
b. 1975-1979
c. 1974-1976
d. 1981-1984

15.Which group ended the Khmer Rouge’s rule in Cambodia?
a. American Government
b. Viethamese Troops
c. The U.N.
d. Cambodian Civilians (Revolt)

True/False
Please put a “T” for true if the statement is truerof® for false if the statement is false.

(10 points total)

16. The Khmer Rouge invaded lands which were rightfully ownekebyietnamese
500 years ago
17. The plan created by Pol Pot (which included the caolifeofiagriculture, the

nationalization of industry, and the financing of econooaysed “killing

fields” due to starvation
18. An estimated 800,000 Cambodians died because of this event
19. The size of the Khmer Rouge rose from 3,000 in 1970 to 10,00@3n
20. The Khmer Rouge renamed the capital of Cambodia to Khegpuc
21. The first political party Pol Pot ever joined waskhmer Rouge

22. Pol Pot resigned from the Khmer Rouge in 1988

23. Office 1000 served as a base for the Khmer Rouge in 1963

24. One of the main reasons people died in the CambBdiaocide was
because of mass murders by the Khmer Rouge

25. Pol Pot died in 1998 due to heart failure

Short Answer
Answer the following questions on a separate sheet of paper

(10 points each)

1) In your own words, describe how Pol Pot and the Khmer Rexgeute their plan for the
genocide?

2) Why did the Khmer Rouge target Cambodia’s intellectuedsiHow did this affect the
country’s response and organization?
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Multiple Choice Answer Key
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True or False Answer Key

16.
17.
18.
19.
20.
21.
22.
23.
24,
25.
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Additional Resources

http://www.cambodiangenocide.org/front.htm

http://www.crimesofwar.org/tribun-mag/mag cambodia.html

http://www.cybercambodia.com/dachs/today.html

Citations

Chandler, David P. Brother Number One: A Political Biodmapf Pol Pot Colorado:
Westview Press, 1999.
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Pre-Genocide
Lead Activity

Brief Personal Narrative on Cambodia
Goal: An introduction to Cambodian Fundamentals

Day One
Class Discussion of Journals
Goal: Synthesis of Cambodian Basics
Class Comparisons of the United States and Cambodia
Goal: Accentuate aspects of Cambodia

Homework 1
Study handouts given to them and complete definitionshtokey terms
Goal: Compare historical events and analyze causeftaud. e
Development of Presentations on Cambodian culture
Goal: Install a true and historical sense of Canabodi

Day Two
Quiz on handout of Cambodia’s history
Goal: Use information to demonstrate knowledge of Camal®distory
Development of Presentations
Goal: Stress team work and research

Homework 2
Primary Source Evaluations
Goal: Analysis of historical context

Day Three
Outline of History
Goal: Factual Basis

Day Four
Presentations
Goal: Make connections and build Pre-Genocide themes

Homework 3
Improved Personal Narrative on Cambodia
Goal: Showcase gained knowledge of facts and themes

Extension A
Newscast on Cambodia’s French Influences
Goal: Accentuate an important aspect of Cambddistory

Extension B
Cultural Comparison
Goal: Reinforce facts and themes
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Primary curricular area: Social Science

Secondary curricular area: English Language Arts

lllinois State Goals: Social Science 17.A.3a; Englishduage
Arts 3.C.3a

Lead Activity: Introduction to Cambodian Fundamentals

Objectives

1. To create a brief personal narrative from studentaldleattain a general understanding
of Cambodia in terms of Cambodia’s location, languagggor religion, governmental
makeup, history, and other basics.

2. To form a building block from which later class discussisimall spring.

Skills
1. Ability to systematically research.
2. Synthesis of complex facts.
3. Application of knowledge to new situation
4. Proper narrative structure.

Instructions
1. One to two nights prior to the due date, tell the studéatshey will be creating a brief
personal narrative about Cambodia for homework.

2. Explain that this activity will require research adlas creativity.

3. Suggest the following themes to the students:
- Pretend that one is on vacation in Cambodia. Whaidvone’s first day look like?

What festivals, museums, towns, etc. would one WAfitat might one see
Cambodians wearing, speaking, doing, etc?
Pretend that one is a journalist in Cambodia. Ifwae interviewing the general
public what would they say about Cambodian politics, esocs) lifestyle, etc?
What would Cambodians say about their religious bediatstraditional customs
(festivals, dress, etc.)?

4. Explain that other themes may also be beneficiddecstudent; thus, students should let
their creativity guide them.

If one wishes, provide the students with a rubric
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5. Narrative Rubric

Poor Moderate Good Excellent

Information | Includes a few | Includes the Includes the Includes a superb
basics within essential basics| essential basics gsamount of basics as
the narrative. | within the well as some well as many

narrative. extra factoids interesting facts.
within the
narrative.

Structure The paper is The paper is The paper is The paper is very
neither adequately systematic and | systematic and
systematic nor | systematic and | comprehensive. | comprehensive.
comprehensive.| comprehensive.| Individual topics | Individual topics are
Individual Individual are expanded fully expanded upon
topics are not | topics are fairly | upon and and great transitions
expanded upon| expanded upon| transitions are are present.
and no and some present.
transitions are | transitions are
present. present.

Usage Many errors in | An acceptable | Few errors in No errors in spelling,
spelling, amount of spelling, grammar, and
grammar, and | errors in grammar, and vocabulary exist.
vocabulary spelling, vocabulary exist.
exist. grammar, and

vocabulary
exist.

Focus The paper lacks The paper has a The paper has The paper has a clear
focus. foggy focus focus with only a | focus/objective.

with many few unnecessary
unnecessary digressions.
digressions.

Creativity The paper lacks The paper The paper shows| The paper shows an
creativity. The | shows some creativity. It immense amount of
paper has a creativity but presents the creativity and effort.
“copy-and- can be information It immediately
paste” feel to it.| improved. The | interestingly. catches the reader’s

paper is fairly attention.
interesting.

Research The student did| The student The student The student provided
not provide provided provided citations| citations from a
citations and limited citations| and brought variety of sources and
did not bring and brought research to class,| brought all research
research to limited research to class.
class. to class.

Primary Curricular Area:

English Language Arts

Secondary Curricular Area:

Social Science

lllinois State Goals:

English Language Arts 4.A.4b; 8bci
Science 16.A.4a
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Day One: Class Discussion of Journals & Comparisons

Objectives

1.

2.

Skills

To roughly sketch a history of pre-Genocide Cambodia on kuig®leontributed by
student journals and independent research.

Compare and contrast the United States’ history withligaim’'s history to accentuate
the political, social, and economical aspects of Catabo

5. Ability to compare and contrast.
6.
7
8

Proper debate and debate structure.

. Group work and combining ideas.
. Ability to identify similarities.

Instructions

1.

Start by asking the students to take out the journalghbathave completed for
homework. The group sizes should be no more than fofiweopeople per group, and the
number of groups is dependent on class size.

. Have the students discuss what they found out by th&trewtion of their journals, and

their individual research. Guide the students by walkioga and making sure they are
staying on topic.

While checking around on the groups, make sure that thegleimeg about the
similarities between their journals, and possibly oth&rgs to note about Cambodia.
Social, political, and economical contexts are wadhng. Since history is the most
important topic, suggest the students compare historicédxisrof their pieces of work.

For more developed classes, a rubric is attached tesadgediscussions. In classes
where discussions and debates are not as far aloagsassment seems premature. The
discussions should extent to about 15 minutes in the gratlgref the students have

had adequate discussion or students start straying off tégie one person in the group
write down important similarities or information.

After the group discussion, ask the person in each groogath written down the
important similarities and such to dictate their findingsen construct an organizational
aid, preferably a timeline, to take down information.

Make sure every person in the class is participating dideaission should eventually
evolve into a country comparison between the UniteteStand Cambodia. The students
will be more easily able to identify differences whersiriking contrast to the United
States. The class discussion regarding the journalddstast no more than 10 minutes.
Have the conversation head into the country compaaenwvards, for approximately 15
minutes.
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7. Have the students compare country political structuresglgaractices, and economical
differences. Construct a Venn diagram on a blackboapdster board for convenience.
Ask students to take notes and copy the Venn diagram dotairmotebooks. The
students should be contributing the differences, andetighér should act mainly as a
guide, pushing the discussion along to desired differenceshbald be noted.

8. The class should have a sufficient Venn diagram agmldeof class. Each student should
review his or her Venn diagram and add relevant informatsonecessary. Suggested
topics that should be in the Venn diagram are listeowbel

Key Group Discussion Points

The students should have freedom to discuss their jouandlgheir individual research. Some of
the following topics are worth noting in the class diseus after returning from their groups.
These are just some of the topics that the studeotddshe considering in their group
discussions.

1. Origin of Khmer peoples

2. Khmer rouge, Cambodian kings

3. Current political rule of Cambodia

4. Communist political structure

5. French or Spanish influences

6. The French Protectorate of 1863

7. Religious beliefs of Cambodian people
8. Vietnamese & Thai conflicts

9. Cultural rites, rituals, practices
10.Genocide in Cambodia

While many of the students may have found information ciiggrThe Killing Fields’ or the
genocide in Cambodia, some may have not. It is impbtian the groups discuss this topic if

certain group members are not aware of this event.iidda&lf of the class discussion should
emphasize and build upon what the students talked abthéirgroups.

Key Class Discussion Points

The second half of the class discussion should conidatifferences between the United States
and Cambodia.

1. Political differences between Cambodia and the UnitateS. Consider how democracy
differentiates from communism.

2. Khmer rouge and how it differs from the United States'tjpali parties.
3. Social freedoms and privileges that exist in the UniteteStaut not in Cambodia.

4. Cultural practices and religious differences betweenwo countries’ people.

o

Emphasize conflicts that the United States had andifig€ambodia’s conflicts as well.
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The Venn diagram should contain these topics, but beesteal comments. Have the
students go over the diagram at the end of the acamitlyfill in anything extra that they feel
should be included.

Homework 1: Presentations

Objectives

1. To attain knowledge of Cambodian lifestyle
2. To attain a deeper, more personal sense of the beaGgndfodia; thus emphasizing

Skills

agrwbdE

how the genocide greatly devastated Cambodian lifestyl

Research
Teamwork
Presentation
Organization
Synthesis

Instructions

1.

Break the students up into small groups of five or so stud@ntscan allow the children
to pick their own groups; however, it might more beneffiahe learning process if the
teacher assigns groups. Although, if assigning groups be kao¢fio create groups in
which one student will end up doing all the work or in wmolme of the students will do
any work.

. ASS|gn cultural topics to each group. Suggested topicissted below:

Cambodian Architecture
Cambodian Clothing
Cambodian Customs
Cambodian Dance
Cambodian Economy
Cambodian Education
Cambodian Festivals
Cambodian Food
Cambodian Government
Cambodian Religion

3. Pass out the History of Cambodia worksheet. Telkthdents that they will have a quiz

on the material of the worksheet the next class gerio

4. Tell the students that there presentation shall be dileecfourth day.

Stress the importance of creativity via photos, pestats, and so forth.

5. Provide the students with the rubric and encourage théwave fun!
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Primary curricular area: English Language Arts

Secondary curricular area: Social Science

lllinois state goals: English Language Arts 5.A.4a, 8a35.B.53a,
1.A.4b; Social Science 16.A.4a, 16.A.3Db,
16.D.3(w)

History of Cambodia Pre Genocide Teachers Edition

In the £ century the first kingdom of Cambodia was establisheslFunan Empire. Its reign in
Cambodia lasted from thé'tentury to the 8 Funan was considered the first Khmer Kingdom
and was located on the Mekong River. Funan is recordétimese Records as the first
Indianized City in the region. It was founded by the Kharet Mon people. The Funan were
ruled under one absolute ruler, the ruler ran agricultméused farming surpluses to maintain
their lifestyle. The years 802- 1431 AD are referred tthasAngkor Period. It was during that
time that the Khmer Kings ruled Cambodia.

During the &' century there were two kingdoms recorded in Chinese docatizentthe Khmer
and Sanskrit. These kingdoms were part of the Java KingadcamJavanese court in 790 AD a
prince was born who declared himself a descendent ofuth@FEmpire. At that point he
declared the Khmer territory independent from the Java Kingétemvas crowned Prince
Jayavarman Il and with that his dynasty establishedtigg&or era. In this era they controlled
many canals and used the water for rice farming. ltimtee 12" century that the Khmer
reached their peak of high power. The greatest strengtissodmpire was their system of
irrigation. During the following years the Jayavarmanabty expanded various ways of
improving agriculture. In AD 877 Jayavarman lll, Jayavariiarson, became ruler of
Kambuja. Jayavarman VIII built hospitals and restedsles along the roads that crossed his
kingdom. The Jayavarman dynasty impacted Cambodia ang@thamportant things such as
their daily lifestyle.

From 889-900 Yasovarman | was ruler of Cambodia. He éunéw city and called it
Yasodharapura, which later became the capital of Camliodfive centuries. Yasovarman built
many great canals that were used to feed many laborers.

The Empire crumbled in the $2ind 14 century due to the weakness of their rulers. There was
much conflict about the neglect in irrigation and exmesdemands to the people. During this
time Buddhism was introduced to Cambodia and began to undetmaihétarchy of the state.
During the next 400 years Cambodia had many encounter¥igtiiam and Siam and was

often in wars with them. Their neighboring countriesenable to attack them and invade.

Up until the 18 century there were many wars between Vietnam andaHebdlue to new
dynasties who wanted to take control of Cambodia. In #8&@ was a war that nearly
destroyed Cambodia. King Norodom signed a treaty thawvedl the French to start settling.
This treaty with France effectively ended the Viet-iMar that had lasted for 600 years.
However, for the next 90 years France had control @aenbodia. The French were supposedly
advisory, but they had the final say on all topics cdriest.
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In 1953 Cambodia gained independence due to World War |l andrgtdridlochina War. In
1941 King Sihanouk became king. King Sihanouk wanted to berfreethe monarchy that was
built and so he took the throne. In the 1955 electiosipaiitical faction, the People’s Socialist
Community, won by a landslide. In 1965 he eliminated diplaomatations with the US.

In 1970 Sihanouk was out of power and fled to China. During time the Prime Minister,
General Lon Nol, had asked the US for help. While ireex8ihanouk was persuaded to ally with

the Khmer Rouge regime. In 1975 the Khmer Rouge was ablé&dooter the capital city of
Phnom Penh.

Student Handout Key Terms Answer Key

Khmer- a member of a people of Cambodia whose civiimatached its height from the 9th to
the 15th century

Funan- the civilization in Cambodia before the Angkor

Angkor- the capital of the Khmer empire from the 9thhe 15th century.

Phnom Penh- capital of the Khmer after c. 1432 and théatapiCambodia in 1867

Treaty- a formal agreement between two or more staseis reference to terms of peace or trade
Communist- a radical viewed as a subversive or revolutjona

Khmer Rouge- a Cambodian Communist movement that wiae ast a guerrilla force from
1970 to the late 1990s and held power under the leadership odtHodf 1975 to 1979.

Day Two: Development of Presentations
Objective

1. To quiz the students on their knowledge of words used inxtootepecific content
areas.
2. To give students time to finish their projects in class.
a. Also ensuring that students are actually working on thegtroj
b. To monitor their process as well as their product
*Teachers should be utilized as a source of advice foeqsy

Instructions

During the second day of the curriculum, students witilie to work on their recently assigned
Cambodia project. They will receive 45 minutes of the<|aeriod to work on what they need
to finish, such as researching final information on ttegic, working on their visual aid
(PowerPoint, poster board, etc.), practicing their pragion, and finalizing anything else that
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needs to be done. Since the project was assigndgk dinst day, but is to be due on the fourth
day, it is important that they can receive some im&ass to work on it. The projects main job
is to inform other students on information of Cambodiashpstory. This is needed so a
foundation for understanding the genocide can be mdlistudents will be informed of the
events that lead up to the genocide. Therefore fancyriPowe skills are not needed, just a
good and informative presentation. Also, during this tieaehers will be able to monitor and
evaluate the student's progress and how they work watihather. This will allow the teacher to
get a feel of who is working and who isn't. Teacheflsalgo be available during this time for
help or advice.

Quiz on Worksheet

Follow all of directions on this quiz. Pay attentiortlie questions because there will be a short
discussion on what you learned form last nights homework.

Multiple Choice
Circle the best choice.

1. Before the Angkorian kingdom took over Cambodia, whatrdtimgdom ruled?
a. Khmer Rouge
b. Phnom Penh
c. Ayudhya
d. Funan

2. Inwhat year did the French arrive in Cambodia?
a. 1863
b. 1864
c. 1599
d. 1941

3. Inwhat year did Cambodia declare its independence?
a. 1945
b. 1916
c. 1953
d. 1969

4. In what century did the Angkorian era begin?
a. 8"
b. 7"
c. 1¥
d. 16"

5. King Norodom was appointed to the throne by whom?
a. The Khmers
b. The Khmer Rouge
c. The Spanish
d. The French
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Fill in the Blank
Fill in the blank space with the best possible ansttgt: Search within the rest of the quiz for

clues.
1.
2.
3.

4.
5.

The United States communist camps in Cambodia.

Phnom Penh fell under rule in April of 1975.

The kingdom played a large role in developing the pbiist#utions, culture
and art of later Cambodia.

In the late 1400s the presence of and Spain became prevalent.
Allowing the French to colonize, signed the tredi§8d.

Key Terms Matching
Match the term with its correct definition.

T S@meooTw

Khmers searched for communist camps
Funan overtook Phnom Penh in 1975
Angkorian name for Cambodian people
Phnom Penh kingdom froM-B" century
Treaty subversive or revolutionary
Communist as of th& 8entury

Khmer Rouge states an agreement

French attempted to colonize
Norodom capital city of Cambodia

USA ruling King when independent
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Teachers Answer Key to Quiz

Multiple Choice

1. Before the Angkorian kingdom took over Cambodia,tweltiaer kingdom ruled?
a. Khmer Rouge
b. Phnom Penh
c. Ayudhya
d. Funan

2. Inwhat year did the French arrive in Cambodia?
e. 1863
f. 1864
g. 1599
h. 1941

3. Inwhat year did Cambodia declare its independence?
e. 1945
f. 1916
g. 1953
h. 1969

4. In what century did the Angkorian era begin?
e. 8"
7"
g. 15t
h. 16"

5. King Norodom was appointed to the throne by whom?
e. The Khmers
f. The Khmer Rouge
g. The Spanish
h. The French

Fill in the Blank
1. The United States ____bombed communist camps in Cambodia.
2. Phnom Penh fell under __Khmer rouge rule in April of 1975.

3. The __funan__ kingdom played a large role in developingdlitécal institutions, culture
and art of later Cambodia.

4. In the late 1400s the presence of __ Portugal  and Spamdecevalent.

5. Allowing the French to colonize, __king norodom___ sighedteaty in 1884.

Key Terms Matching

k. Khmers __]__searched for communist camps
[.  Funan __g___ overtook Phnom Penh in 1975
m. Angkorian __a__name for Cambodian people

n. Phnom Penh __b__kingdom frofi-B" century

0. Treaty __f subversive or revolutionary

p. Communist __c__as of th&® 8entury

g. Khmer Rouge __e_ states an agreement

r. French __h__ attempted to colonize

s. Norodom __d___ capital city of Cambodia

t. USA __i___ruling King when independent

Draft Copy, March 2006

33



Homework 2: Analysis and Evaluation of PrimarySources

Objectives

1. For students to understand the life of a Cambodianglitisrpre-genocide period.

2. Understand what a primary source is, and how crettlilslas well.

3. To give an introduction, or brief meaning, of Cambadggnocide. (What they learn in
class about Cambodia’s culture and history will alsp Baldents to better understand events
that lead up to the genocide.)

Skills

1. Ability to make a well-informed analysis on piecésvating.
2. Ciritical thinking as well as reading comprehension.
3. Ability to evaluate credible sources.

Instructions

1. During the last 5 minutes of class, teachers wsigaseach student a journal entry found on

http://www.mekong.net/cambodia/oral_hst.hamwebsite based on Cambodia’s Genocide.

2. After each student receives a copy of the oraltyistbey are to take it home and follow

these steps in order to better understand the piecelleaswvhat a primary source is.
*Teachers, please explain to class what a primauycgois: a primary source
gives firsthand evidence of historical events. Theseébeamaps, artifacts, journal
entries or oral histories, postcards, video and audio degs, etc.*

1. After reading the assigned oral history, students aredlyze it in a short, written or
typed, paper. They are to explain the writer’s situtmtéxplain effects of Cambodia’s
history and genocide on the writer, describe key idestsnbre appealing or
informative, and to elaborate on anything else they ldeedidn’t like.

2. Students must also include a brief evaluation of the pyisaurce. Their job is to
explain why the source was primary, if the source wadile, if they found the
source to be helpful in any way, and any other commergsurce.
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Source Rubric

Poor Moderate Good Superior

Organization Paper is not | Paper is Paper is Paper is very
organized with | adequately organized and | neatly
a beginning, organized and | systematic. organized and
middle, and systematic. Beginning, systematic.
end. Neither Beginning, middle, and end Beginning,
conclusion nor | middle and end| are present, as| middle, and end
introduction is | are present, but well as a are fully
present. still blurry. A | conclusion and | present, as well

weak introduction. as an elaborate
conclusion and conclusion and
introduction are introduction.
present.

Usage Many errors in| An acceptable | Few errorsin | No errors in
spelling, amount of spelling, spelling,
grammar, and | errors in grammar, and | grammar, and
vocabulary spelling, vocabulary vocabulary
exist. grammar, and | exist. exist.

vocabulary
exist.

Analysis of Analysis isn't | Analysis is Analysis is Analysis is very

Oral History present. Paper| present, but sufficient, and | well-written,
doesn't explain| doesn'’t elaborates. and extremely
any of the elaborate. Most of the elaborative. All
requirements of Some of the requirements | of the
the paper. requirements of are met in the | requirements

the paper are | paper. are met in the
explained. paper.

Evaluation of | No evaluation | Evaluation of | Evaluation of | Evaluation is

Source of source is source is source is thoroughly
present. mostly completed. written.
Student doesn’t completed. Student fully Student gives
explain why Students explains the much detail to
source is briefly, but not | credibility and | the source, its
primary or in detail, type of source. | helpfulness,
credible. explain and credibility.

helpfulness of

source.
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Primary Curricular Area: Social Sciences

Secondary Curricular Area: English Language Arts

lllinois State Goals: Social Sciences 16.A.4a, 14.E.44ji§En
Language Arts 1.C.3d

Day Three: Outline of Cambodia’s Early History

Objectives

1. For students to fill in key history points into an outline
2. Build a solid understanding of Cambodia’s early history.

Skills

1. Ability to create, work with, and use outlines.
2. Ability to organize content in meaningful ways.

Instructions

1. The main point of the activity is for students to gaimkdsoundation of knowledge on
pre-genocide Cambodia, and Cambodia’s French influeRess. out the attached outline
or create one based on the sample one provided, and promeebssic tips and
suggestions on its completion.

2. Remind students that this is an individual activity, and ¢kraryone should be using
their own notes on what they have learned. Studentsllarmeed to use outside sources,
such as encyclopedias, books, the internet, and otlwrces to help them complete the
outline. The majority of the information should comeigtht from the notes taken from
previous lectures.

3. Lastly, mention that the students can use knowledgeimagdo their own presentations
on Cambodia to facilitate their understanding and viiehdompletion of the outline. The
outline should be checked for assessment but its primappose is to serve as the
students’ notes.

4. Allow ample time for the students to critically thing well. The outline is more than just
a simple *fill-in-the-blank’ activity. Students can alsee how one event affected another.
For more advanced classes, it may be necessarypto thkk students to write themwn
outlines, without a template to work off of. Traditidlgan outlines, it is not necessary to
write in complete sentences, but in the samplermjttomplete sentences are used.
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Sample Outline

The History of Pre-Genocide Cambodia

l. Pre-Genocide History of Cambodia
a. The Kingdom of Funan {1Century)
i. The Mekong River
1. The early Khmer settlers chose the Mekong river feir tingdom
as many civilizations have in the past.
2. The Mekong River gave access to an abundance of two tibatns
were vital to the Funanian economy.

a. Rice was grown along the river because the land was qui
fertile. Early irrigation efforts by the Khmer peopleal
facilitated the growth of the Kingdom.

b. Fish was in abundance as the Khmer people settlet rig
along the river.

ii. Early Indian influences
1. Indian travelers and priests came to the Kingdom oaRuand
they were usually from upper caste families in India.
2. The Funanians adopted the Indian language, Sankrit, Irtlias
and practices, as well as religious beliefs.
b. Kingdom of Chenla (Late"7Century)
i. Control of Other Lands
1. The Kingdom of Funan was seized by the Kingdom of Chenla.
2. Parts of other countries, such as early Laos, presgniselstern
Cambodia, and southern parts of Thailand were under Céenla
control.
ii. The Great Divide
1. The people in the Kingdom were in opposition on many aaoss
and so Chenla was divided into two parts.
a. Land / Upper Chenla
b. Water / Lower Chenla
2. Water Chenla was under much instability after the dixisio
comparatively to Land, which was much more stable.
3. After many conflicts, Water was taken over by Java.
4. Several skirmishes with the Javanese led to the evemtyaning
of Jayavarman II, and the unification of the smallaner states.
The Khmer people were free from the Javanese forces.
c. The Angkorian Era
I. Jayavarman II's Rule
1. Jayavarman’s nationalistic outlook brought the Khmatest
together. An area called Angkor was a symbol of Jayaaaan
descendants.
2. Under his rule, Cambodia was finally given a name. & ealled
Kambuja, derived from Indian origins.
3. Jayavarman declared Jariharalaya the capital of Caiabo
ii. Indravarman (A.D. 877 — 889)
1. Increased rule up to the Korat Plateau, Thailand.
2. Indravarman decisions regarding the agricultural future of
Cambodia were helpful in many years to come.
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iii. Indravarman’s ‘Green Revolution’

1.

2.

3.

4.

As king, he boosted rice agriculture, to improve Kamisuja
economy.

He ordered the creation of a reservoir to serve agigation
means for rice.

The irrigation later proved helpful as Cambodian fasabtained
rice surpluses for many years to come.

His son, Yasovarman, helped with the building of thet&a
Barray.

iv. The Spread of Buddhism

1.

With the arrival of Suryavarman, the construction afkor Wat
began.

2. Angkor Wat is one of the largest religious buildingshie world.
3.

Jayavarman VIl overlooked the construction of Angkor Thom
another Buddhist religious edifice.

The majority of the Cambodian population practicedegith
Mahayana Buddhism or the ancient Hindu religion.

With the influx of Thai invaders, practices mentionedwebawere
replaced by Theravada Buddhism.

Many people feared the spread of Theravada Buddhism betause i
was more ‘individualistic’ religion, and thus it migdisassemble

the once unified Kambuja.

v. The Arrival of the Thai

1.
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Angkor was under attack by Thai armies. The Khmer people as
well lost the area north of the Laotian border.

2. Thai seized Angkor Thom in 1431.
3.

For many years to come, Cambodia was stuck in betweedhocts
amongst Vietnam and Thailand.
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Primary Curricular Area: Social Sciences

Secondary Curricular Area: English Language Arts

lllinois State Goals: Social Sciences 16.A.3b, 16A.4gliEm

Language arts 4.B.3a, 4.B.4a, 4.A.4a

Day Four: Presentation Guidelines

Objectives

1.

2.

Skills

1.
2.

For students to gain a better understanding of Cambagbasrnment, culture, and
economy.

Gain understanding about Cambodia’s background and &eitiheir understanding of
Cambodia’s history.

Oral presentation.
Ability to work with others.

Instructions

1.

Organize the students into their groups. They have a fewtes to get ready before they
present. Ask each of their groups what their visual oroaaidis are before class and
make sure you have LCD projectors and other materiaiblafor them.

Have the students with electronic materials save & disk or CD and hand it in to you
at the beginning of class. While a group is presentingesteof the class should be
taking notes and listening attentively. If time permitlvaa question and answer
session and assess the students on their questions.

As each group goes up to present, have a notebook or compatby. Take notes on
their presentation, delivery, content, and other factirge constructive feedback for
the students so that they do not just look at numbersoloria. Time the students and
give them a ‘one-minute’ left warning so that they do nobggrtime. If a group exceeds
time limitations, you can take off points accordingie did not feel it was necessary to
include this in the rubric. If you feel the students need tmkwhat they are being
graded upon, you can hand out the rubrics as you deem ngcessa

Lastly, while grading the presentations, consider eadividual effort in the project as

well as the overall group effort. Although it might é&&sier to grade the group as a whole,
pay particular attention to each person’s contribudioth grade accordingly. The self and
group assessments will be very useful, and make skeemthem handy while using the
rubric.
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Presentation Rubric

Poor Moderate Good Excellent
Content The content was | The content was | The content was | The content was
lacking in volume | adequate in sufficient and interesting,
and quality. Very | volume, but relevant. The relevant, and
little relevant imparted general| audience felt that | clear. The group
information was | knowledge they had a solid | explained their
imparted to the information, such| understanding of | content very well
audience. as dictionary what was and applied it to
information. explained. new situations.
Delivery The students The eye-contact | The eye-contact | Every student in
failed to make was inadequate, | was adequate, andthe group was
eye-contact, did | but the the volume of the | clear, made
not seem preparedpresentation still | presentation was | terrific eye-
(i.e. read off felt mechanical. | mostly clear and | contact, and their
papers). Their The volumes audible. volumes were
voices seemed varied throughout incredible
unclear or lacking| the presentation. throughout the
in volume. entire
presentation.
Visual or The group lacked | The group made | The visual or The group made &
Audio Aid a visual or audio | an aid but it did | audio aid was relevant aid with
aid or one with not contribute to | interesting and hadquality
little quality / the presentation | some quality information, and
relevancy. or was not information in it. | offered readers a
‘central’ to the very engaging
presentation. experience.
Creativity The group did a | The group made | The group made | The group made

straight
presentation, and
no effort was
made to make it
engaging for the
audience.

little effort to
make the
presentation
engaging and
interesting for the|
audience.

the presentation
somewhat
interesting and
engaging.

the presentation

creative, included
the audience, and
was enthusiastic.

Connections

No connections
were made to
Cambodia’s
history.

One connection
was made to
Cambodia’s

history.

Few connections
were made to
Cambodia’s

history.

Many connections
were made to
Cambodia’s
history.
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Self-Assessment/Group-Assessment Guides

In order to get a true sense of a group’s dynamics, agiat sk his/her students to respond to
the below questions:

Possible Self-Assessment Questions

What do you believe that you did exceptionally well?

What do you believe you could have improved?

What did you learn from this project in terms of indivitwark and attitude?

Did you take on a specific role in the group? What was yalef Did you decide on it as
an individual or did the group decide on the roles as de#ho

On a scale of one through ten, with one being the lbaresten being the highest, how
would you rank yourself? Explain.

PwpNE

o

Possible Group-Assessment Questions

Do you feel everyone in your group worked to the bestheaif abilities?

What do you believe your group members could have improved on?

What did you learn from this project in terms of group kfor

Would you want to work in this group again? Why or why not?

What roles did members of the group take on? Did theglex their designated areas?
Did they give aid to the other areas? Should anyone bdisp#ginoted for their
contributions?

6. On a scale of one through ten, with one being the lbaresten being the highest, how
would you rank your group members? Explain

agrwnrE
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Peer Evaluation Sheets for Presentations

Rate your peers on how thorough and informative you thiek pnesentation was. Rate your

peers on a 1-5 scale, 1 being the worst, and 5 beingghebssible presentation.

Worst 1~ ----- 2 e 3 e 4 - 5 Best

Content

Structure 1 2 3 4 5
Their presentation has an introduction, follows a setiplesrder, and summarizes.

Knowledge 1 2 3 4 5
Covers all areas, maintains facts, answers all qureappropriately.

Speaking
Voice 1 2 3 4 5
Shows interest in topic, shows enthusiasm, able toeheaything stated.

Body 1 2 3 4 5
No fidgeting, uses eye contact, only uses arms and liandisual effect.

Timing 1 2 3 4 5
Stays within time limits, and is not too short.

Audience 1 2 3 4 5
Listens and responds, is not distracted by interruptions.

Visual
Quality 1 2 3 4 5
Presentation is fulfilling and thoughtful. Includes adkeded material.

Usage 1 2 3 4 5

Uses aids appropriately and explains what they will be fosed

Other Comments:
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Finishing Activity: Synthesis of Cambodian Knowledg

Objectives
1. To create a personal narrative. However, this narratieelld be longer and more
complex in its nature than the original lead activihdded, this finishing activity should
show significant progress over the prior activities.
2. To apply a wide range of information into their personalataves. Indeed, this personal
narrative should be a creative synthesis of the infoomagiarned during in-class
activities, discussions, and presentations.

Skills

Knowledge
Comprehension
Application
Analysis
Synthesis
Evaluation

Instructions

1.

One to two nights prior to the due date, tell the studéatshey will be again be
creating a brief personal narrative about Cambodiadorework.

. Explain, however, that this activity should be a aweasynthesis of what was learned

through in-class discussions, activities, and presentatio

Re-suggest the following themes to the students:

- Pretend that one is on vacation in Cambodia. Whaidvone’s first day look like?
What festivals, museums, towns, etc. would one WAfitat might one see
Cambodians wearing, speaking, doing, etc?

Pretend that one is a journalist in Cambodia. Ifwae interviewing the general
public what would they say about Cambodian politics, esocs) lifestyle, etc?
What would Cambodians say about their religious bediatstraditional customs
(festivals, dress, etc.)?
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Extension A

Newscast: Cambodia’s French Influences
Objectives

1. To create a background for French influence in Cambod@adéfie genocide.
2. To discover how the French affected Cambodia’s future.

Skills

1. Ability to use technology (computers, video cameras) etc.
2. Speech or oral speaking skills.
3. Ability to work with others.

Instructions

1. Assign students into groups of no more than five peoplentiheer of groups will vary
depending on class size, but it is vital to have fiveess people in each group. Allow
students to sit in tables with their group members.

2. If the students have not already learned about whetbes tias French influence,
introduce the concept briefly via the provided handout asd pat guidelines for the
newscast. Inform the class that each of the groupd®ilireparing a video newscast
about the how the French influenced Cambodia beforgahecide.

3. Allow 20-25 minutes for the students to start planning the praje siphoning off work
amongst themselves. Remind students that the projetiedaanded in various ways,
whichever works best. If the school is abundant inrteldgy supplies, it may be
convenient to have each group hand in the video on a CD-RQet, it is perfectly
acceptable for students to hand in a VHS.

4. This is a fairly large project so allow 2-3 class days ts pgdefore having the students
present. The video should be between 5-10 minutes long. dée should have a title
screen, a credits screen. Music can be placed intddbe if the students wish, but it is
preferred for the newscast to be as real as possitdethgsubric to assess the student’s
newscast. Before the credits, students are required ¢éoahawrks cited list to indicate
their research.
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(Teacher Version) Handout: French Colonialism
Colonialism

The Cambodian empire of Angkor was the dominant govemtahpower in Southeast Asia, all
during the 13th century (Carvin). Indeed, the Khmer peoplgisréise in irrigation and public
works allowed for this great progression (Cartifjowever, the Thai monarchy of Siam began
to acquire territory in the empire during the fifteenghtcry. Unfortunately, soon most of
Cambodia was either a part of Siam or occupied by migyatietnamese (Carvin). Of course,
the Khmer people were very upset by this fact.

Henceforth, the powerless King Norodom of Cambodjaesil a treaty with the French. The
French had recently arrived in Asia in search of nevdpets which could be of use to the
industrialized economies of Western Europe. Indeed, Kingdton had hoped that the French
would provide his people with protection from the Vietnanmese Thai people (Carvin). Alas,
France had other ideas in mind. It had recently colonizeghi@ China (the southern region of
Vietnam) and, recognizing the current weakness of Caraptaiught that Cambodia would
simply serve as a first-rate buffer zone betweetidriSiam and Cochin China (CarvinJhus,
France quickly declared Cambodia its protectorate aed dainexed it into the French ruled
Indochinese union (Carvin).

WWII and Sovereignty

Cambodia remained under fairly benevolent Frenchfoulg5 years (Carvin). However, the
French were far more concerned with Cochin Chiftaus, during the period of World War I,
they slowly lost control of Cambodia to Japanesepsotndeed, the Japanese invaded Southeast
Asia and spread pro-Japanese/anti-French feelings &andsodia. However, at the conclusion
of WWII France regained power (Carvih).

Interestingly, although the French regained power, the=a@nch feelings the Japanese had
aroused were not forgotten. The new Cambodian king, Kingn8iik, began to negotiate
Cambodian independence from the French. Eventually,réek granted Cambodia significant
autonomy, self-government (Carvin). Yet, to many, simpterromy was not enough. Indeed,
strong nationalistic feelings had taken hold of Cambodiaus, King Sihanouk journeyed to
France in February 1953 and insisted on total Cambodianeiguty. The French, preoccupied
with problems in Vietnam, allowed the King to declare peleence (Carvin).

Post-Colonialism

Subsequent, settlements also provided for national datmelections (Carvin). Indeed, King
Sihanouk relinquished his claim to the monarchy in ordéake part in these elections (Carvin).
Moreover, he created his own political organizatior, Reople's Socialist Community, also
called the Sangkum Reastr Niyum (Carvin). Furthermoneggihe Sihanouk was one of the
most familiar faces in Cambodia, he was elected ioeofind began to clean out his opponents,
including Communists whom he called "Red Khmers," whichrenéh is “les Khmer Rouges”
(Carvin).

! Note Cambodian Agricultural Roots

2 Note the historical competition for land between Fnench and the British during the Imperialistic Era

% Note the irony of the fact that Cambodia seems te laways been placed in second place (after Vietnam).
* Note that this is probably a result of the fact thagian lost WWII.

®> Note that this could possibly be the result of the theat Cambodia was always in “second place.”
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Indeed, the original Cambodian Communists had fallentimbogroups: Viethamese-trained
veterans of the independence struggle and younger urbansadioa latter eventually assumed
full leadership of the Communist movement and proudly usedame “les Khmer Rouges.”

Interestingly, the young urban radicals that were then& Rouges leaders had all taken an
opportunity to study in Paris in the late 40s and early(6@svin).® Each one of these students
had become captivated with left-wing French intellessoabind many joined the French
communist party (Carvin). Among them was Saloth Sag kdd studied electronics in France,
but failed out because of excessive time spent on poisgaes (Carvin). Indeed, Saloth Sar,
who eventually came to be known as Pol Pot, return&htobodia and continued to spend time
on political issues. Mainly, he devised ways in whickaaze control of Cambodia

Works Cited

Carvin, Andy. “Cambodia Colonized: The Fall of Angkor to the Arrival of the French.”
From Sideshow to Genocide: Stories of the Cambodian Holocaust. 1999. 3 June
2005. <http://edwebproject.org/sideshow/history/french.html>.

Carvin, Andy. “World War Il and the Seeds of Independence.” Fom Sideshow to

Genocide: Stories of the Cambodian Holocaust. 1999. 3 June 2005.
<http://edwebproject.org/sideshow/history/seeds.html>.

I1RWH WKLV LV WKH UHVXOW HRQAHHDLQF&B NV ERMW L QQ GGHUHR® LQRPH \RXQJ Pl
&DPERGLDQV UHFHLYHG VFKRODUVKLSV WR VWXG\ LQ 3DULV

Draft Copy, March 2006 46



Handout: French Colonialism
Colonialism

The Cambodian empire of Angkor was the dominant govemtahpower in Southeast Asia, all
during the 13th century (Carvin). Indeed, the Khmer peoplgertise in irrigation and public
works allowed for this great progression (Carvin). Howether Thai monarchy of Siam began
to acquire territory in the empire during the fifteenghtcry. Unfortunately, soon most of
Cambodia was either a part of Siam or occupied by migyatietnamese (Carvin). Of course,
the Khmer people were very upset by this fact.

Henceforth, the powerless King Norodom of Cambodjaesil a treaty with the French. The
French had recently arrived in Asia in search of nevdpets which could be of use to the
industrialized economies of Western Europe. Indeed, Kingdton had hoped that the French
would provide his people with protection from the Vietnanmese Thai people (Carvin). Alas,
France had other ideas in mind. It had recently colonizeghi@ China (the southern region of
Vietnam) and, recognizing the current weakness of Caraptaiught that Cambodia would
simply serve as a first-rate buffer zone betweetidriSiam and Cochin China (Carvin). Thus,
France quickly declared Cambodia its protectorate aed dainexed it into the French ruled
Indochinese union (Carvin).

WWII and Sovereignty

Cambodia remained under fairly benevolent Frenchfoulg5 years (Carvin). However, the
French were far more concerned with Cochin China. Tdwsng the period of World War 11,

they slowly lost control of Cambodia to Japanesepsotndeed, the Japanese invaded Southeast
Asia and spread pro-Japanese/anti-French feelings &andsodia. However, at the conclusion
of WWII France regained power (Carvin).

Interestingly, although the French regained power, the=a@nch feelings the Japanese had
aroused were not forgotten. The new Cambodian king, Kingn8iik, began to negotiate
Cambodian independence from the French. Eventually,réek granted Cambodia significant
autonomy, self-government (Carvin). Yet, to many, simpterromy was not enough. Indeed,
strong nationalistic feelings had taken hold of Cambdihas, King Sihanouk journeyed to
France in February 1953 and insisted on total Cambodianeiguty. The French, preoccupied
with problems in Vietnam, allowed the King to declare peleence (Carvin).

SRVEARORQLDOILVYP

Subsequent, settlements also provided for national datmelections (Carvin). Indeed, King
Sihanouk relinquished his claim to the monarchy in ordéake part in these elections (Carvin).
Moreover, he created his own political organizatior, Reople's Socialist Community, also
called the Sangkum Reastr Niyum (Carvin). Furthermoneggihe Sihanouk was one of the
most familiar faces in Cambodia, he was elected ioeofind began to clean out his opponents,
including Communists whom he called "Red Khmers," whichrenéh is “les Khmer Rouges”
(Carvin).
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Indeed, the original Cambodian Communists had fallentimbogroups: Viethamese-trained
veterans of the independence struggle and younger urbansadioa latter eventually assumed
full leadership of the Communist movement and proudly usedame “les Khmer Rouges.”

Interestingly, the young urban radicals that were then& Rouges leaders had all taken
advantage of an opportunity to study in Paris in the lated@®arly 50s (Carvin). Each one of
these students had become captivated with left-wing Fiateltectualism and many joined the
French communist party (Carvin). Among them was Salath\wsho had studied electronics in
France, but failed out because of excessive time spgobltical issues (Carvin). Indeed, Saloth
Sar, who eventually came to be known as Pol Pot, rduionCambodia and continued to spend
time on political issues. Mainly, he devised ways in whackeize control of Cambodia.

French communist party (Carvin). Among them was Salath\wsho had studied electronics in
France, but failed out because of excessive time spgobltical issues (Carvin). Indeed, Saloth
Sar, who eventually came to be known as Pol Pot, rduionCambodia and continued to spend
time on political issues. Mainly, he devised ways in whackeize control of Cambodia.

Newscast Rubric

Poor

Moderate

Good

Excellent

Organization

There was no
organization.
The video

There were few
transitions. The
topics were still

The group used a
simple
chronologically

The group used &
theme-based
organizational

jumped from somewhat organizational method or
topic to topic, unorganized. method. meaningful
without method for
introduction. organization.
Content The content was The content was of The content was | The content was
little or none. low to medium sufficient, and left | great. The group
The video did | quality, and was | the viewer made amazing
not educate the | very useful to the | thinking critically | opinions,
students, or gaveviewer. Group did | about how the explained
basic not interject French influenced| thoroughly, and
encyclopedia opinions or Cambodia. made the viewer
information. thoughts. think.
Visual / The quality of | The footage was | The majority of The video was
Audio the footage was| mainly the footage is still,| still (such as on a
very shaky, comprehensible. | there are adequatétripod) the entire
grainy, or out of | Audio was still transitions and time, cuts were

focus. Visuals
were not used
effectively.
Audio was
inefficient or
distracting.

inefficient (such as
unnecessary musiq
but the quality was
adequate.

titles. The audio is
)efficient and adds
to the video
productively.

utilized, and titles
were used
effectively. Audio
was used in a
creative, efficient
way.

Connections

The group did

not make any

connections to
Cambodia’s

The group made a
few thoughtful
connections
between

The group made
interesting and
thought-provoking
connections.

The group made
terrific
connections by

theme or topic.
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present day or | Cambodia’s history There was
later history and its French adequate
regarding influences. explanation and
French thorough
influence. examination.
Resources 1 or 2 quality 3 or 4 quality 5 or 6 quality 7 or 8 quality
sources were | resources were resources were | resources were
used. used. used. used.
Extension B

Comparing and Contrasting: Cultures

Objective

1. To help students understand Cambodia’s culture by explonmguaalyzing the
differences and similarities with their own culture.

Skills

wN P

Instructions

Application of knowledge to new circumstances.
Analysis of new information about Cambodia’s cultur@ @mparisons to their own.
Proper development of organizational and grammatical tgecbsi

1. When instructing this assignment, teachers may benashb@ictions, and alter it if
desired. A rubric may be helpful in the teacher’s densi

2. The students will have to write a short paper, it catub®ed into a story, play, or
anything creative. Length can be decided upon by the teacher.

3. Inwriting this piece, students will need to explain deéfeces and similarities
between Cambodia’s culture, and their own culture.

4. Students can go about this in any way, as long aspipiogriate and organized, and

fully elaborative.
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Cultures Rubric

D

—

Poor Moderate Good Excellent
Creativity Student’s paper | Student’s paper | Student’s paper i$ Student’s paper i$
does not contain | has some original and fresh| extremely
any originality or | creativity, and Imagination is creative. Paper i$
creativity. Not little thought and | used, as well as | vibrant, and much
much thought time was put into | thought and time.| work has been pu
present in the the piece. into it.
piece.
Usage Many errors in An acceptable Few errors in No errors in
spelling, amount of errors | spelling, spelling,

grammar, and
vocabulary exist.

in spelling,
grammar, and
vocabulary exist.

grammar, and
vocabulary exist.

grammar, and
vocabulary exist.

Organization

Paper is not
organized with a
beginning,
middle, and end.
Neither
conclusion nor

Paper is
adequately
organized and
systematic.
Beginning,
middle and end

Paper is
organized and
systematic.
Beginning,
middle, and end
are present, as

Paper is very
neatly organized
and systematic.
Beginning,
middle, and end
are fully present,

introduction is are present, but | well as a as well as an
present. still blurry. A conclusion and | elaborate
weak conclusion | introduction. conclusion and
and introduction introduction.
are present.
Elaboration and | No elaboration or| A mild The piece has a | The piece is
Analysis analysis is presentelaboration and | good analysis, extensive and a
in the piece. analysis is and is in depth. | thoughtful
Student doesn’t | present. The Descriptions are | analysis is used.
compare or piece contains no given, but are Details and
contrast depth or somewhat weak. | complex
Cambodia’s elaboration. descriptions are
culture to their given as
own. evidence.
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Cambodian Genocide

High School

Primary Curricular

Area: Social Science

Secondary Curricular

Area: English Language Arts

lllinois State Goals: Social Science:
Early High School: 16.A.4a, 18.B.4,
Late High School: 16.A.5a, 18.B.5,
Language Arts:
Early High School: 1.B.4a, 1.B.4c, 1.C.4a, 1.C.4b, 1.C.4d,
2.B.4a,
3.B.4c, 4.A.4a, 4.A.4b, 4.B.4b, 5.A.4a, 5.A.4b, 5.C.4a
Late High School: 1.B.5a, 1.B.5d, 1.C.5a, 1.C.5b, 1.C.5c,
1.C.5d,
2.B.5b, 4.B.5b, 5.A.5a, 5.B.5a

Five Day plan:

Day 1:

If you are willing to devote multiple class periods to th&€€ambodian genocide, class would
begin with the teacher introducing the Cambodian Genocideotthe students. Here is an
overview for the teachers on the Cambodian genocide:

Teacher Overview

Khmer Rouge took over power on April 17, 1975 in Cambodia. Gégsn a period of
devastation of the country and people. This also beeatinae of sadness, grieving, and a ton of
pain.

The leader of this period was Pol Pot along with his géntyjer Rouge. This party
entered the capital city Phnom Penh. They took ovecitii@nd they forced people to leave the
capital city. People had to leave the city immedyatdhe sick had to be carried or moved by
the healthy or else the sick people would get killed. €hbat refused to leave would be killed
immediately. Pol Pot and his party made the capitaltbéy own home after kicking all the
people out (The Cambodian Genocide). Pol Pot and his lpaligwved in an agricultural way of
life (The Cambodian Killing Fields). He did not wantdamated western influence. The funny
thing is he himself studied in France on a university wherbecame a communist. Even though
he did study in France, when he came to Cambodia he adventiear the country of the western
influence (The Cambodian Genocide). He and his partgtbpeople to leave the cities and go
work on farms in the agricultural area. Institutiolke lbanks, stores, and schools were banned in
order for everyone to be able to work on farms. Usub#yyounger boys were forced to join Pol
Pot’s army and the elders, parents, and siblings had tofgomy

The Khmer Rouge killed people for many reasons. People welldi&d if they didn’t
work hard enough on the fields, if they were not Candoadf they were educated or if they felt
sympathy when one of their family members was killdtof them were killed without reason
and a lot of times they didn’t know why they were beiiligd. Everyone had to swear total
dedication to the Khmer Rouge government if they didn’t tray were believed to do affairs
behind the back of the government they would be killede gdel of the Khmer Rouge
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government was so that people would fear them and thenséure do everything that they
wanted the people to do. The Khmer Rouge killed other peopleling people who knew a
couple of languages, people they didn'’t like, people who dwlork hard enough, people who
were from different ethnic groups, family members #hmwed emotions when another family
member was Kkilled, and even people who wore glassese $ould be taken to prison camps
where they would be tortured. If they were killed pe®ple would probably be buried in mass
graves.

The conditions in labor camps were terrible. One ydadd prison camp was S-21. This
prison camp was located in Phnom Penh and it was a higleldtansformed into a prison camp.
Torture was used in this camp to try to get confessions aget the people to admit that the
reason they were being held was really the reasanldnof cases people were forced to make
up stories in order to not be tortured anymore. After tloplpe‘confessed” they would be killed
if they didn’t die from disease or starvation firt®f.the thousands and thousands of people that
were brought into this camp only 7 are known to have sur\{ilbd Cambodian Genocide).

Vietnam invaded Cambodia on December 25, 1978. When PhnonidflesthJanuary 7,
1979, Pol Pot was taken out of office. The Vietnamese e in another government in
Cambodia. Some of the people of the Khmer Rouge beparmef the new government. Pol
Pot and the rest of his army fled to Thailand. Pol Potlected guerilla warfare with the rest of
his army against the new government for 17 years. By theP@0®ot didn’t have control over
the Khmer Rouge.

The people suffered, physically, mentally and economicBHynilies were separated
forever and they might never be reunited again. Ten miliod mines were left in Cambodia
after the killings so there was 1 per person. Even nbenwpeople are walking they could get
blown up out of nowhere because the landmines ar¢hstit. Also, now the Vietnamese have
helped to regain free and fair elections because it ¢sfhathe people to trust their government
again (The Cambodian Killing Fields). Overall 1.7 milli@ambodian people died, which was
20% of the population. These people died from tortureyaian, mass killings, overwork, and
paranoia (The Cambodian Genocide).

Draft Copy, March 2006 53



You can introduce the Cambodian genocide topic to your stlents with:

On April 17, 1975, the Khmer Rouge took power of Cambodia. Tdgaia period of
devastation of the country and people. Khmer Rouge irdligenocide on the Cambodian
people. The Khmer Rouge killed people for many reasons. Peopld be killed if they didn’t
work hard enough on the fields, if they were not Candoadf they were educated or if they felt
sympathy when one of their family members was killdtof them were killed without reason
and a lot of times they didn’t know why they were beiiligdt. The people suffered, physically,
mentally and economically. Families were separatesivéarand they might never be reunited
again. Our class is going to devote some time to studyingesedrching this tragedy.

The teacher will then either split the class into 4 grops, either by assigning
the students their partners, or by allowing them to choastheir own. After
they have been split into the four groups, you will assigraeh group one of the
following research topics:

1- When did the Cambodian genocide begin? Who was theemast behind the
Cambodian Genocide?

2- What was Pol Pot’s goal?

3- How did Pol Pot achieve his goal?

4- How and when did the Cambodian genocide end, and whatthe effects of the
Cambodian genocide?

After assigning these topics, the groups are to researthese topics, and
design a presentation that they will have to present to g classmates. They
will have the entire class period to research and desigheir project, and it

will be assigned as homework for it to be finished, ahready to present by the
next class period. Students can use the following resouscéwill be printed as
handouts) to find information for researching and desiging their project:
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\ The Cambodian Genocide Handout 1
Map image:
<http://archives.cnn.com/2000/ASIANOW)/weather/09/11/weather.c
ambodia.reut/cambodia.phnom.penh.gif>

1)

Before becoming the leader of the Khmer Rouge and eventuall
Prime Minister of Cambodia, Pol Pot was well educated.learned
Buddhist discipline and received formal education at se¥eeaich
language schools. He attended a Catholic primary seh@gje
eight and eventually attended a Catholic college. # dvaing this
time that Pol Pot learned the basics of Western cudtndethe
French language.

By 1960, Pol Pot took control of the Worker’s Party of Kanffmac Pol Pot was elected tg
the Worker’s Party Central Committee and was rankedhiheg highest position. He became
the leader of the party, and was the party’s generedtseyg. Three years later Pol Pot
visited China in the midst of its ‘Cultural RevolutiorRol Pot returned to Cambodia with an
even stronger determination to loosen ties with tlegndmese communists. At that time,
the Worker’'s Party of Kampuchea was renamed to the Kampau&mamunist Party, whic
is now commonly referred to as the ‘Khmer Rouge’.

=)

The Cambodian communists continued to build up strength fake-over attempt, as the
North Viethamese were waging war against the Cambaigarnment. In 1971, the
Cambodian communists took control of areas of the tcpwith the help of a major
Vietnamese victory.

On April 17, 1975, Khmer Rouge forces invaded Phnom Penh and evhthaentire
population at gun point. The Many Cambodians ended up payindtithate price; their
life. According to estimates at least one millioadifrom starvation, malnutrition and
illness. Another 200,000 people were executed for going aghesthmer Rouge’s ideas.
As the city evacuations continued, two million Cambadiailians were forced to abandor
their homes. Many Cambodians were forced to rumimnths and even years. Those whp
refused to leave were Kkilled instantly, as were thesito were dragged out of hospitals.
Victims of the mass evacuations included children anelderly.

Kampuchea image: <www.bottegheoscure.it/.../
kampuchea_01_jpg.jpg>

When the Cambodian communist party gained victory, Pbl Po
became Prime minister of the country, and he immdgied@amed
it Kampuchea. The Khmer Rouge then issued a declaratityearf
Zero”, which included the elimination of all professionalshe

\ country, who were executed mercilessly.
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Those that were fortunate to live were forced into KhReuge labor camps, working long
hours in an environment where death and disease was cgtane. Medicine was non-
existent.

Pol Pot also issued his Four Year plan, which included thection of agriculture, the
nationalization of industry, and the financing of econori}.of this was to occur through
agricultural exportation. The Four Year plan was toheecause of the “killing fields”,
where countless Cambodians starved to death due toatesdpply of crops being marked
for exportation. Pol Pot also began the S-21 interrogatenter, where more than twenty-
thousand men, women, and children were tortured to death.

From 1976 to 1977, Vietham remained in turmoil. The Vietrssmaevanced into
Kampuchea in 1977, but Pol Pot was able to remain in cdotrahother year. By 1789,
Vietnamese forces reached Phnom Penh and the Khmer Rasderaed to flee by train.
Free from the Khmer Rouge, thousands of Cambodians flée toearest refugee camps o
the Thailand border, awaiting resettlement for ovée@ade. Pol Pot escaped to Thailand
helicopter, where he remained in exile for nineteen yieaslhai jungle. Pol Pot died of a
heart attack in 1998.

Even today the effects of these tragedies are stilpbkeit.

Draft Copy, March 2006 56

by



Cambodian Genocide Handout 2

For about four years (1975-1979) Pol Pot and his Khmer Roulgksrsdilled 21% of
the population of Cambodia. Khmer Rouge targeted all egilents of Phnom Penh. In 1975
Pol Pot overthrew the government establishing “Demockatiopuchea” in Cambodia. This
type of government required evacuation of cities and th&rg of schools and factories. The
country's entire population was forced to move to thdirigiffields." The fields are graves
for killed Cambodians of the Genocide. The documentasi about 20,000 Cambodians tortur
and killed. But some were not killed instantly; they wlexked up at the killing fields. Inmates
lived in poor situations, families were estranged, and maeake not allowed to practice religic
and were forced into labor camps. City residents \sabgected to endless political order and
brainwashing. Children were made spies for the governm@ntgson adults and their own
parents.

They worked 12 - 14 hours a day. Around 1.5 - 3 million pewople forced to work
with little to no food, causing them to starve to deatinydied of disease, or were murdered
for committing crimes against the Khmer Rouge governmdmy Were punished for not
working to the Khmer Rouge’s standards, complaining aboutthewwere being forced to live
taking food, having any sexual contact, mourning over the déalieir family and friends, an
for pursuing their religious beliefs.

Almost always, torture at the prisons was done witke bands or with simple weapons
beating the prisoners until they were unconscious, ar unt
they died of their injuries.

Almost every single family had a death because of
this. Cambodia is still trying to recover from the irapa
of this, even today. There is still resentment towhed
United States for not acting fast enough.
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Day 2:

Next class period will begin with students presentingieir projects. All group members
must present some part of the project, and have contribed to the project as a whole. This
grading rubric can be used to grade the project:

Rubric for Research Project (100 points)

Grade Explanation
- Full comprehension

Answers question completely

No grammatical errors

Interestingly presented
A - Listens to other groups presentations respectfully

Good comprehension

Answers question adequately

1-4 grammatical errors

Interesting presentation

Listens to other groups presentations with little to
B no distractions

Somewhat comprehends the project

Answers question partially

5-10 grammatical errors

Presentation isn’t remarkable

Listens to other groups’ presentations some of the
C time, not completely.

Little to no comprehension

Doesn’'t answer question

11 or more grammatical errors

Presentation is dull and boring

Doesn'’t pay attention to other groups

D presentations
Did not put forth any effort into answering the
guestion

F - Disrupts presentations of other groups
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After the presentations are finished, which should takenost of the class period, you should
give the students these questions to be answered in slas as they can formulate their
thoughts so their participation in the discussion is wellhought out. These questions should
be assigned as homework if not finished during class.

Higher Order Thinking Questions

1.

Relate the intensity of the Cambodian Genocide tdilecaust by making sure to
include the number of murders and the intensity of thmgilechniques. Decide whether
or not a detailed account of the Cambodian Genocidddbeuncluded in history text
books around the world.

Relate the Cambodian Genocide, by its intensity aneffiégsts to an event in history that
you believe could accurately hold the same place on al\wdop 100 tragedies in

history list.

Find one primary artifact from the Cambodian Genocideether it is a picture or
something written. Then describe its value and if it begstesents what you have learned
about what happened. Make sure to include your general finddogs primary artifacts
from that time.

Faced with the job or writing an article about the Gadian Genocide in a new history
magazine, write a summary of the Cambodian Genocidénatal get into as much detail
as possible. Provide a list of the best online and wrgtairces that you were able to find
and explain their worth and how they aided you in yadimgs. Also, include
suggestions for making those sources better.

Compare Pol Pot, as a leader and as a mass murdeneg, person, whether dead or
alive, and justify your choice.
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Rubric for Individual Responses to High Order Thinking Questions

Points

Quality and Quantity of
Information in Response
(10)

Organization/ Structure of
Response
(10)

10

Response answers all parts
the question/assignment.
There are plenty of example
and real example situations
given to support answer. Th
student looked at more tha
one aspect, more than one
idea, or more than one
situation. The student does
excellent job of explaining
their ideas in detail.

of The paper is organized
effectively. The paper is
s effectively formatted in
5 paragraph form and the ideg
e in the paper are split
n accordingly. There is both an
> introduction that is an
effective opener for the topi

paper. There is a conclusio
that does a fair job of closing
the paper and summing up al
the ideas in the paper. Prope

The student answers the
guestion, but fails to give

multiple examples and fails| the ideas are not sorted a$

to explore more than one
situation.

The paper is not effectively
written in paragraph form and

well as they could be. Thers
are some citation errors.

D

The student does not answ

the question completely and ideas are tossed around free
does not given any examples and in a confusing way.

or detailed explanations

er The paper has no form anc

There are no citations or

and/or examples situations|

incorrect citations.

/120
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Day 3:

Next class period, engage the students in a class discassHave the students arrange their
desks so that they are sitting in a circle so that every dent is involved in the discussion.

Discussion Question

Based on what you know, what do you think the United Statell have done to help? Could
they have prevented this tragedy? If so, how? Why dohjok the United States did not act fast
enough?

Discussion Rubric (30 points)
- Listening: constantly shows the listening
processes (paying attention)
Non-verbal communication: Able to recognize
and use non-verbal communication signs
Co-operation: Constantly shows ability to wait
with openness and awareness to others opinion
Participation: Supports and leads others in
17-30 Exemplary discussion

Listening: Uses the listening processes nearly all
of the time
Non-verbal communication: May draw
conclusions from facial expressions and emotion
of others
Co-operation: Usually shows ability to wait to
give responses
Participation: Shares freely and explains with
details. Makes connections to what other

9-16 Proficient classmates say.

Listening: Recognizes and responds to others

speaking
Non verbal communications: Comprehends some
information
Co-operation: Sometimes shows ability to wait to
give

1-8 Basic - Participation: Rarely talks during the discussion

or talk is off the subject. Offers few or no ideas

Collect the higher order thinking questions when you conclde the discussion. Next, you
will assign a writing project to the student:
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Writing Project

You will have to write a paper in one of the threedaihg forms about the Cambodian
Genocide. These papers will be collected in the negs@eriod. Grammar and Spelling does
count. Follow the instructions below:

Journal Entry You are to write about a situation you fingl
yourself in as if you were in the
Cambodian Genocide. The card you choge
in the Cambodian Card Game is to be uged
to determine what happens to you. Explgin
clearly what is going on around you and
what you witnessed so far.

Letter You are in the Cambodian Genocide and
are writing a letter to a relative in or
outside of Cambodia. You must explain
your situation clearly to them. The letter
must be in regular format of an ordinary
letter. No envelop is required.

Short Story You are in the Cambodian Genocide. You
are to write a story about your journey
from your home in Phnom Penh to the
killing fields. You may decide your own
fate. The story may start and end
anywhere.
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Day 4:

You will collect the writing assignment from the studens, and using this rubric, grade
them appropriately. These papers will be checked for thanderstanding of the Cambodian
Genocide. If turned in late, no grade will be given.

Writing Assignment Rubric

Journal Entry, Letter, or The paper with the written /5
Short Story Paper work must be turned in

with a name.
Homework Rubric This rubric must be turned /5

in with the written work

Understanding The Cambodian Genocide /5
must be seen clearly
understood within the
written assignment.

Creativity The student shows a well /5
thought out concept for
their main idea of the
written assignment. Shows
ways of explaining

difficult situations that are
hard to explain.

Grammar and Punctuation No spelling or grammar /5
errors.
Rigor Effort on the written /5

assignment is shown
through itself.

Main ldea The main idea is linked to /5
the Cambodian Genocide.

Total Final grade /35

After collecting the writing assignment, an assessment ohé Cambodian Genocide will be
administered. At the end of the period, you will collecthe assessment.
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Assessment

Name Date

Cambodia Assessment
Directions: Match the vocabulary with the words or phrases that describe them.

1. Four Year Plan
2. Killing fields
3. PolPot___

4. Genocide

5. Communism
6. Khmer Rouge
7. Indochina

8. Phnom Penh
9. “Year Zero”
10.S-21

Choices:

a. Responsible for the deaths of over two million Cambuosli

b. The leader of the Khmer Rouge who oversaw Cambodiagltirengenocide

c. An agenda to get rid of impurities the Cambodian sociafyoli@apitalism and Western

Culture

d. The systematic killing of a racial or cultural group

e. A peninsula of Southeast Asia, which includes Vietnamos, Cambodia, and Thailand

f. Capital of Cambodia

g. An interrogation center also used as a torture center

h. Included the collection of agriculture, the nationdlaa of industry, and the financing of
economy

i. A government system with which the state plans and agggithe economy and there is
one authoritarian power

J. Area where many people have died due to hunger and execution

Multiple Choice Directions: Circle the correct answer.

11. What was the year of the Khmer Rouge’s fall?

a. 1970 c. 1979
b. 1977 d. “Year Zero”
12. When and where was Pol Pot first exposed to Communism?
a. Cambodia, 1965 c. Paris, 1949
b. Indochina, 1945 d. Vietnam, 1950

13. In 1960, Pol Pot took control of what?
a. Worker’s Party of Kampuchea c. Indochinese CommunigyPa
b. Cambodia d. Khmer Rouge
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14. About how many people were killed as a result oQd&mmbodian genocide?
a. Less than 1 million c. 3-4 million
b. About 2 million d. More than 5 million

15. About what percent of the Cambodian population wa® this

a. 7% c. 38%

b. 21% d. More than 50%
16. What date did the Khmer Rouge take Phnom Penh?

a. June 8, 1965 c. January 13, 1971

b. July 17, 1970 d. April 17, 1975
17. During the genocide, Cambodia became a what?

a. Agrarian State c. Diverse Nation

b. World Superpower d. Economic Giant

18. Which country invaded Cambodia in 19797

a. Laos c. Vietnam
b. Thailand d. United States
19. What was the first thing the Khmer Rouge did to “purify Gadm”?

a. Killed off two million Cambodians c. Broke off ties with the
outside world

b. Evacuated Cambodians from Phnom Penh d. Provided Cambodian

people witke resources they

needed

20. What caused the Khmer Rouge to suspect and kill many mnGaenbodians?
a. Harshness c. Paranoia
b. Frustration d. Malnutrition

Directions: Fill in the blank with the appropriate word.

21. The United States did not make an effort to stop thebGdian Genocide because most of
their resources were being used up due to war with

22. The United States wanted to stop the spread of autiheaSt Asian
countries.

23. The area where thousands of Cambodian wanderedyramdydying is called the

24. Pol Pot’s regime fostered extreme against ethmariése and other
minorities thereby controlling the minds of the Cambogaople.

25. The Cambodian government under the control of the KRoege abolished all forms of
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Directions: Use the map to answer questions 26-29.

26. List the three countries that border Cambodia:
1.
2.
3
27. Why were the countries special for the Cambodianlpehping the rule of the Khmer
Rouge?
28. Explain what would happen if the Cambodian people toiestape to the West?

29. Why was its key for the Cambodian people to forralBance with the Viethamese?

30. During the Genocide, Phnom Penh fell to the Khmer Roug te map and Phnom
Penh’s location in Cambodia, explain why this was deggiaplace to attack.
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Directions: There are three given questions. Choose one and answ@r3tparagraphs.
31. How has the stability of Cambodia been affectealr@sult of the Cambodian Genocide?
32. Should the United States have had any part to play ilh@#anfrom 1970-1979?

33. How was the economy of Cambodia affected during theaide?
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Using this rubric, you can grade the assessments:

Assessment Answer Key

Vocabulary
h

HOONOO A~ WNE

o
QO "0 QT

Multiple Choice
11.C
12.C
13.A
14.B
15.B
16.D
17.A
18.C
19.B
20.C

Fill In the Blank
21.Vietnam
22.Communism
23.Killing Fields
24.Racism
25.Currency or Money

Map
26.Laos, Thailand, and Vietham
27.They provided refuge for the Cambodian people
28.There is the Gulf of Thailand to the west, few pedyald access to water travel and
therefore few people could escape.
29.The Vietnamese were the Cambodian’s neighbors todbthSthey began to fear Pol Pot
and the Khmer Rouge and in 1979, they invaded Cambodia andRbtd®ot out of
power.
30.Phnom Penh was the capital of Cambdia. It was conveyiertted at the intersection
of major rivers. This gave the Khmer Rouge the power mdrobthe water that was
distributed. Since Cambodia turned into an agrariae,stater was extremely necessary
for the people.
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Day 5:

Assign the students this Journal Assignment to conclude é¢nCambodian Genocide studies.

Journal Assignment

Students must create a % to 1 page journal entry aboutgébponse to the Cambodian
Genocide, and genocide in general.

Rubric for Journals

Is organized in a correct and easily | 5 pts = very clear
understood manner 4 pts= mainly correct, but a bit confusing
3pts= average
2pts= hard to understand
1pt= unintelligible

Is an appropriate length to convey the maiB pts= should be about % of a page, possibly
ideas more

7pts= almost % of a page

6pts= about %2 page

5 pts = a bit lass than %2 a page

4 pts and below= under %2 a page

Grammatically correct 7 pts= no errors

6pts= 1 maybe 2 minor errors

5pts= 2-3 minor errors or 1 major error

4pts= 4 or more minor errors, or 2 major error
3 pts and below= major errors and many ming
errors

= U)

Total Points: /20
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1 Day Plan:
PowerPoint presentation of:

- Date started
The Cambodian Genocide started on April 17, 1975 in Caral{dtie Cambodian
Genocide).

- Mastermind of the Cambodian Genocide

Pol Pot was the leader of the Khmer Rouge Party (TihebGdian Genocide). Their
government was called the Angkar. On April 17, 1975, Pol Pohsrakmy came into the
capital city of Phnom Penh. The army kicked out the petipin the capital city. When the
army came in they didn’t even let the families getdseto go. They just told them to leave.
Whoever refused to leave was killed on the spot. Thelpe¢bat didn't want to go or wanted to
wait for their families were automatically killed ometspot. The army emptied out the city of
people and made their headquarters there. The people hadotthg agricultural areas to grow
food and work on farms (The Cambodian Genocide).

- Pol Pot's Goal

Pol Pot and his party wanted to go back to the traditionglaf¥ life of the Cambodians
before the Western influence. Pol Pot and his party wahee@ambodians to lead an
agricultural way of life. Pol Pot and his party bannedrafiiutions including schools, banks,
hospitals, and stores in order for everyone to betalije work on the farm. All people had to
swear total dedication to the Khmer Rouge government whachthe Angkar government.

- Achieving His Goal
Pol Pot and his party decided to achieve their goals hifingstear in people’s lives. He
killed people or imprisoned them. His target were people kvtew a couple of languages,
people the party didn't like, people who didn’t work hardwegig people who were from
different ethnic groups, and family members that showeatiens when another family member
was killed. Anyone who was caught doing affairs and bgsibehind the back of the
government would also be killed. Usually people didn’t kndwy they were being killed. The
people would be tortured, killed and buried in mass gravese $eople would also be taken
into prison camps. One of those bad prison camps wasl G421, and was located in the capital
city of Cambodia, Phnom Penh. Torture was used in thip ¢arnmy to get confessions and to
get the people to admit that the reason they were beidgvas really the reason. In a lot of
cases people were forced to make up stories in oraet toe tortured anymore. After the people
“confessed” they would be Killed if they didn’t die fradisease or starvation first. Of the
thousands and thousands of people that were broughhistcaimp only 7 are known to have
survived (The Cambodian Genocide).
- How it all ended
Vietnam invaded Cambodia on December 25, 1978. They threRRob&ot in less than a

month. After that they put in another government imBadia. Some of the people from the

Khmer Rouge political party became part of the governmeinthie rest of the Khmer Rouge

army fled to Thailand. For the next 17 years Pol Pot caeduyuerilla warfare but in the 90s

lost power of the Khmer Rouge.

- Effects That Have Stayed
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The people suffered, physically, mentally and econotyidaamilies were separated
forever and they might never be reunited again. Ten miliad mines were left in Cambodia
after the killings so there was 1 per person. Even nbenwpeople are walking they could get
blown up out of nowhere because the landmines ar¢hsti. Also, now the Vietnamese have
helped to regain free and fair elections because it tsfhathe people to trust their government
again (The Cambodian Killing Fields).

- The Situation Overall

Overall 1.7 million Cambodian people died, which was 20%hefopulation. These
people died from torture, starvation, mass killings,raveek, and paranoia (The Cambodian
Genocide).
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Next class period, engage the students in a class discassHave the students arrange their
desks so that they are sitting in a circle so that every dent is involved in the discussion.

Discussion Question

Based on what you know, what do you think the United Statell have done to help? Could
they have prevented this tragedy? If so, how? Why dohjok the United States did not act fast
enough?

Discussion Rubric (30 points)

Listening: constantly shows the listening
processes (paying attention)
Non-verbal communication: Able to recognize
and use non-verbal communication signs
Co-operation: Constantly shows ability to wait
with openness and awareness to others opinion
Participation: Supports and leads others in
17-30 Exemplary discussion

Listening: Uses the listening processes nearly all
of the time
Non-verbal communication: May draw
conclusions from facial expressions and emotion
of others
Co-operation: Usually shows ability to wait to
give responses
Participation: Shares freely and explains with
details. Makes connections to what other

9-16 Proficient classmates say.

Listening: Recognizes and responds to others

speaking
Non verbal communications: Comprehend some
information
Co-operation: Sometimes shows ability to wait to
give

1-8 Basic - Participation: Rarely talks during the discussion

or talk is off the subject. Offers few or no ideas
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Then give the students the Crossword Puzzle and the Camtian Genocide worksheet:

Crossword Puzzle

3

HEl EEEEENEEN

4
6

H B Bl N
. ]
| .

I
I
ACROSS DOWN
3. Cambodia bordersthe __ of 1. Main religion of Cambodia
Thailand 2. Type of government in Cambodia
5. Official Language 4. Cambodia has a climate
6. The Cambodian flaghas 1 ___ 7. The Tonle Sap and the are
stripe the 2 largest bodies of water in
8. Modern epidemic that is spreadi@ambodia
to Cambodia 8. Continent where Cambodia is
9. Cambodia is smaller that which located
Midwest state? 12. Cambodia shares about 803 km

10. Country that shares borders withf borderland with
Laos, Thailand, and Vietnam

11. Millions of people that lived in

Cambodia in 1970

13. The year of Cambodian

independence was 19

14. Heavy rains that fall from June to

November
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Cambodian Genocide Worksheet
Fill in the blank

1. On April 17, 1975, Pol Pot and his army came into the daylitiah was called

2. Pol Pot wanted Cambodia to lead a(n) way of life.

3. Two things that Pol Pot and the Khmer Rouge banned were d an
4. The Khmer Rouge government was called the government.
5. Pol Pot wanted to achieve his goals by instilling ingebpds.

6. The Khmer Rouge killed people of different groups.

7. Many Cambodians that were killed by the Khmer Rouge tugnied in
. (two words)

8. One of the worst prisons located in the capital ohi@adia was

9. This prison was originally a(n)

10. Torture was used in the camps to get people to thesir crime

11. After the killings, million land mines were lef€ambodia.
12. About % of the Cambodian population was killed durinGémebodian Genocide.

13. Three of the main reasons for the deaths durinGdnebodian Genocide were
, , and

14. The country of helped to overthrow Pol Pot and the Rbonge.

15. Pol Pot’s rule over Cambodia ended in the year
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Rubric for crossword puzzle

Word Hint

| Cambodia | Country that shares borders with Laos, Thailand, and
| Gulf | Cambodia borders the ____ of Thailand

| Buddhism | Main religion of Cambodia

| Mekong | The Tonle Sapandthe __ are the 2 largest

| Red | The cambodian flag has 1 ____ stripe

| Khmer | Official Language

| Asia | Continent where Cambodia is located

| Tropical | Cambodia has a climate

| Democracy | Type of government in Cambodia

| Monsoons | Heaw rains that fall from June to November

| eight | Milliions of people that lived in Cambodia in 1970
| AIDS | Modern epidemic that is spreading to Cambodia
| fitythree | The year of Cambodian indepencence was 19
| Oklahoma | Cambodia is smaller that which midwest state?
| Thailand | Cambodia shares about 803 km of borderland

Draft Copy, March 2006

75



Answers to Cambodian Genocide Worksheet

Fill in the Blank

Phnom Penh

agricultural

schools, banks, hospitals, or stores (any two ckthe
Angkar

fear

ethnic

mass graves

S-21

. high school

10.confess

11.ten

12.20

13.torture, starvation, mass killings, overwork, or parar{fany three of these)
14.Vietnam

15.1979

CoNOO~WNE
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Collect the activities at the end of the class and assigmetm the Journal Assignment, and
have them finish it for homework, and tell them to study ér an assessment on the
Cambodian genocide for their next class.

Journal Assignment

Students must create a % to 1 page journal entry aboutgébponse to the Cambodian

Genocide, and genocide in general.

Rubric for Journals

Is organized in a correct and easily
understood manner

5 pts = very clear

4 pts= mainly correct, but a bit confusing
3pts= average

2pts= hard to understand

1pt= unintelligible

Is an appropriate length to convey the ma
ideas

I8 pts= should be about % of a page, possibly
more

7pts= almost % of a page

6pts= about %2 page

5 pts = a bit lass than %2 a page

4 pts and below= under %2 a page

Grammatically correct

7 pts= no errors
6pts= 1 maybe 2 minor errors
5pts= 2-3 minor errors or 1 major error
4pts= 4 or more minor errors, or 2 major error
3 pts and below= major errors and many ming
errors

= U]
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Next class, give them the assessment and allow them 25 mesito take the test.
Assessment

Name Date

Cambodia Assessment
Directions: Match the vocabulary with the words or phrases that describe them.

11.Four Year Plan
12.Killing fields
13.PolPot
14.Genocide
15.Communism
16.Khmer Rouge
17.Indochina
18.Phnom Penh
19.“Year Zero”
20.S-21

Choices:

a. Responsible for the deaths of over two million Cambuosli

b. The leader of the Khmer Rouge who oversaw Cambodiagltirengenocide

c. An agenda to get rid of impurities the Cambodian sociafyoli@apitalism and Western
Culture

d. The systematic killing of a racial or cultural group

e. A peninsula of Southeast Asia, which includes Vietnamos, Cambodia, and
Thailand

f. Capital of Cambodia

g. An interrogation center also used as a torture center

h. Included the collection of agriculture, the nationdlaa of industry, and the financing of
economy

i. A government system with which the state plans and agggithe economy and there is
one authoritarian power

J. Area where many people have died due to hunger and execution

Multiple Choice Directions: Circle the correct answer.

11. What was the year of the Khmer Rouge’s fall?

a. 1970 c. 1979
b. 1977 d. “Year Zero”
12. When and where was Pol Pot first exposed to Communism?
a. Cambodia, 1965 c. Paris, 1949
b. Indochina, 1945 d. Vietnam, 1950

13. In 1960, Pol Pot took control of what?
c. Worker’s Party of Kampuchea c. Indochinese CommunigyPa
d. Cambodia d. Khmer Rouge
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14. About how many people were killed as a result oQ&mmbodian genocide?
c. Less than 1 million c. 3-4 million
d. About 2 million d. More than 5 million

15. About what percent of the Cambodian population wa® this

c. 7% c. 38%

d. 21% d. More than 50%
16. What date did the Khmer Rouge take Phnom Penh?

c. June 8, 1965 c. January 13, 1971

d. July 17, 1970 d. April 17, 1975
17. During the genocide, Cambodia became a what?

c. Agrarian State c. Diverse Nation

d. World Superpower d. Economic Giant

18. Which country invaded Cambodia in 19797
c. Laos c. Vietnam
d. Thailand d. United States

19. What was the first thing the Khmer Rouge did to “purify Gadm”?
a. Killed off two million Cambodians c. Broke off ties with the
outside world
b. Evacuated Cambodians from Phnom Penh d. Provided Cambasiama
people with the resoaritey
needed
20. What caused the Khmer Rouge to suspect and kill many mnGaenbodians?
a. Harshness c. Paranoia
b. Frustration d. Malnutrition

Directions: Fill in the blank with the appropriate word.

21. The United States did not make an effort to stop thebGdian Genocide because most of
there resources were being used up due to war with

22. The United States wanted to stop the spread of autiheaSt Asian
countries.

23. The area where thousands of Cambodian wanderedyramdydying is called the

24. Pol Pot’s regime fostered extreme against ethmariése and other
minorities thereby controlling the minds of the Cambogaople.

25. The Cambodian government under the control o the KRaege abolished all forms of
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Directions: Use the map to answer questions 26-29.

26. List the three countries that border Cambodia:
1.
2.
3
27. Why were the countries special for the Cambodianlpehping the rule of the Khmer

Rouge?

28. Explain what would happen if the Cambodian people toiestape to the West?

29. Why was its key for the Cambodian people to forralBance with the Viethamese?

30. During the Genocide, Phnom Penh fell to the Khmer Roug te map and Phnom
Penh’s location in Cambodia, explain why this was deggiaplace to attack.
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Directions: There are three given questions. Choose one and answ@r3tparagraphs.

31. How has the stability of Cambodia been affectealr@sult of the Cambodian Genocide?

32. Should the United States have had any part to play ilh@hafrom 1970-19797?

33. How was the economy of Cambodia affected during theaide?

Using this rubric, you can grade the assessments:
Assessment Answer Key

Vocabulary
h

HOONOO A~ WNE

o
Qoo oo

Multiple Choice
11.C
12.C
13.A
14.B
15.B
16.D
17.A
18.C
19.B
20.C

Fill In The Blank
21.Vietnam
22.Communism
23.Killing Fields
24.Racism
25.Currency or Money
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Map

26.Laos, Thailand, and Vietham

27.They provided refuge for the Cambodian people

28.There is the Gulf of Thailand to the west, few pedyald access to water travel and
therefore few people could escape.

29.The Vietnamese were the Cambodian’s neighbors todbthSthey began to fear Pol Pot
and the Khmer Rouge and in 1979, they invaded Cambodia andRbtd?ot out of
power.

30.Phnom Penh was the capital of Cambodia. It was coerntypilocated at the intersection
of major rivers. This gave the Khmer Rouge the power mdrobthe water that was
distributed. Since Cambodia turned into an agrariae,stater was extremely necessary
for the people.
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Cambodian Curriculum Post-Genocide

Primary Curricular Area: Social Science
Secondary Curricular Area: English
lllinois State Goals: Social Science:
Social Science Goal 16
English:
English Goal 2.B.3a, 2.B.4a, 4.A.3a, 4.A.4a

Introduction to the Teacher

This portion of the curriculum covers the period after 18#Hwing the escape of the Khmer
Rouge. The purpose of this section is to put emphadiseoongoing struggle of the Cambodian
victims and the challenges they faced, and still dohegtebuild their lives and hope to find
closure.

World Reaction

The world reaction to the genocide in Cambodia wadenéficial for the Cambodian people.
Cambodia did not receive the amount of help or atiarthat the European Holocaust did. The
only country that was physically active during the genocids Mietnam, who invaded
Cambodia in 1979 and installed a puppet regime that is stitiwer under the figure of Hun
Sen, a former Khmer Rouge official. Oftentimes, theyovdy that refugees could move to
another country was when a person, organization, giages group sponsored their trip.

Political Situation/ Restitution

The political situation in Cambodia has been relfifitlee same for over half a century. In 1953,
Cambodia gained independence from the French, after berajextorate since 1863. Prince
Norodom Sihanouk became president of Cambodia in 1960¢iegplais father, Norodom
Suramarit. He remained in power until October 2004 wheadris Norodom Sihamoni took
over. Alongside the president was the Prime Ministen Sen, who was elected in 1998. The
government currently is unstable, and they have yetliorecover from the effects of the
genocide.

Refugee Camps

There were numerous refugee camps along the border tdfficthand Cambodia. Five
significant population movements created new camps aiues, destroyed old camps. The
first movement took place in 1975, when Cambodians firdtffem the Khmer rouge. The
second movement occurred in 1979, when Cambodians fle@tsbarand the invading
Vietnamese army. The third movement happened in 1984, wben@ambodians fled due to
Vietnamese attacks. The fourth took place in 1997, when Gaiars fled from Hun Sen’s
violent coup d’etat. The final movement took place ora eger, in 1998, when the remnants of
the Khmer rouge fled. In 1999, all of the refugee camps alesed. Throughout this time, some
of the refugee camps were bombed, and due to insignificatgction, heavily damaged.

Trials

In 1997, twenty-two years after the beginning of the genp&idePot, the leader of the Khmer
rouge, was sentenced to life under house arrest, and drediuodl causes the following year. In
2000, a law was passed in Cambodia that gave hope to vibatmisoped that the leaders of the
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Khmer rouge may at last go to trial. Finally, in 2004eraftearly six years of negotiations and
delay, Cambodia's National Assembly approved legisldatiaet up a genocide court to try
former members of the Khmer Rouge.
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Elementary and Middle School One Day Plan:

Lead In

Option: Venn diagram activity

Begin class by leading a discussion on the post-Eurdpgemtaust era. During this time a
projection of the Venn diagram (sAetivity 1) can be shown, if a projector is available. An
introduction to how Venn diagrams function can be madaudents are not familiar with the
concept. A transition from the well known Holocawsthe often overlooked Cambodian
Genocide can then be made once students comprehediffehences between the two atrocities.
This activity should take about five to twenty minutes aeljg®y on the depth of the discussion
and time available.

Class Work

The worksheet should be passed out that contains th€pogiodian genocide information (see
Worksheet 3. Students should be given ten minutes to use this wotkishékin the empty

side of the Venn diagram and should use the key as a @didethey have completed this task
they should take another ten minutes to fill in the sintylgoortion of the worksheet, located in
the middle of the Venn diagram. Depending on the typdast, students may work in groups. If
a projector is available the worksheet can be disdlayea projector as well.

When the first task is completed the first hand accoesding,”A Spirit of Survival by Mardi
Seng, should be passed out (ekex of Activities, 2). Students should be given between ten
and fifteen minutes to read independently. If students dbawa access to the article
individually, the article may be read aloud or read in groAfierwards, five to ten minutes can
be spent to discuss the reading.

Another option is the article (séedex of Activities, 3) “ Years After the Khmer Rouge,
Justice in Cambodia Still lllusive’Students may read the article and answer
guestions (se®¥/orksheet 4).

Homework
Two options are available for a homework assignmerd.fifét is the provided essay/journal
prompts (seéndex of Activities 5), which can be between 1 and 2 pages, single spaced.
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Index of Activities and Corresponding Worksheets

1. Introduction to subject: Venn Diagram Activity (see Worksheets 1-3)
This Venn diagram activity compares and contrasts thekwelvn Holocaust with the
Cambodian Genocide. Students will be able to differentize two atrocities in respect to
world awareness and the hardships of the victims.
Supplements:
a. Worksheet 1:Blank Venn diagram to be photocopied for students or projected
transparency for students to copy on their notebooks.
b. Worksheet 2: Venn diagram with suggested post- European Holocaust inflommat
Supplement for Worksheet 1.
c. Worksheet 3: Introduction to the Cambodian post-genocide period amdires to
complete the Venn diagram in Worksheet 1.

2. First Hand Account Activity
This reading provides students with a valuable, emotiorsitieind account by Mardi Seng,
a survivor of the Cambodian Genocide. The articlebsafound online at the following URL:

http://www.cybercambodia.com/dachs/stories/mardi.html

The article is entitledA Spirit of Survival” by Mardi Seng. If students do not have access to
computers, the article can be read out loud in clapsimtied for students to read in groups.

3. Article Activity
This article activity requires the student to have actes computer. The articleyears
After the Khmer Rouge, Justice in Cambodia Still lllusivat be found online at the
following URL:

http://www.voanews.com/english/archive/2005-04/2005-04-17-
voa4.cim?CFID=3106742&CFTOKEN=75534078

If student access is not available, copies of thelartan be printed for each student by the
teacher or students may have the option to reseaechbatry and find a news article
pertaining to the Cambodian Genocide.

Supplements:
a. Worksheet 4: Questions based on information found in the artiddears After the
Khmer Rouge, Justice in Cambodia Still lllusiv&His article provides
insight on the post-genocide era.

4. Essay and Reflection Prompts
This activity allows students to reflect upon the Caméodjenocide and the hardships of the
Cambodian people.
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High School Five Day Plan

Lead in
A handout/reading for students to read and answer questiq®ewWorksheet 3).

In Class
First 15-20 minutes, an introductory discussion led bydhelter
Next 3-5 minutes, the teacher will give, explain and answestions about the in class
activity, (breaking the class into small groups for diseugthe information given in
the lead-in handout and the presentation at the beginnting afass period from a
perspective given to them by the teacher.
Remainder of class, 25-30 minutes, the class does thesmactivity (se&Vorksheets
1-2)

Homework
The students are assigned to write an essay on thenation from the handout, in-
class presentation, and in-class discussion, fromperspective that they were given in
class

Extension
Group Project
The class is divided in the small groups
The groups prepare presentations on all previous Cambgelirotide subunits from
the perspective that they were assigned
The groups also prepare written script of the presentaditurn into the teacher as well
as the presentation
The presentation can take the form of a PowerPointjensekit, etc.
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Worksheet 1

Worksheet 2

Worksheet 3
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Post-Genocide Cambodia

World Reaction

The world reaction to the genocide in Cambodia was@igt good for the country.
Cambodia did not nearly receive the amount of helgitention that the European holocaust did.
The only country that was involved in restructuring Caméodjovernment during the genocide
was Vietnam. Vietnam invaded Cambodia in 1979 to help Cdialgyet rid of the Khmer rouge
and to reopen trading ties with the country. Oftentirtlespnly way that refugees could move to
another country was when a person, organization, or gioapsored their trip. Many times,
church groups sponsored families.

Political Situation/ Restitution

In 1953, Cambodia gained independence from the French whatadambodia as a
protectorate since 1863. Prince Norodom Sihanouk then legoaasident in 1960, replacing his
father Norodom Suramarit. He remained president of @dmaluntil October 2004 when his
son, Norodom Sihamoni took over. Along with having a pesti, Cambodia also has a prime
minister, Hun Sen. He was elected in 1998. The governmansiable, and they still have not
fully recovered from the effects of the genocide biseaa true democracy is still unable to thrive.
Refugee Camps

There were many, many refugee camps along the border dificthand Cambodia.
There were five significant population movements thehted new camps and sometimes
destroyed old ones. These five movements took place in: #8&En Cambodians fled from the
Khmer rouge, 1979- when Cambodians fled starvation anchheing Viethamese army, 1984-
when more Cambodians fled due to Viethamese attacks, 19@n @ambodians fled from Hun
Sen’s violent coup, and 1998- when the remnants of the Kiouge fled. In 1999, all of the
refugee camps were closed.
Trials

In 1997, 22 years after the beginning of the genocide, tberled the Khmer rouge, Pol
Pot, was sentenced to life under house arrest, and dredwhl causes the following year. In
2000, a law was passed in Cambodia that gave hope to peekilegsgistice that the leaders of
the Khmer rouge may at last go to trial. Finally, in 2G0ter nearly six years of negotiations
and delay, Cambodia's National Assembly approved legisl&tbi set up a genocide court to try
former members of the Khmer Rouge.
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Worksheet 4

Article Questions

Answer the following questions after reading the artiMears After the Khmer Rouge,
Justice in Cambodia Still Illusive”, which can be found online at
http://voanews.com:

Questions for Thought

1.

2.

Why are the courts unable to hold trials against the Klironeige leaders?
What are the conditions of the leaders of the Khnuarge?

Why do Cambodians want to try the leaders of the Khnoeig?

Is it too late for Cambodia to put leaders of the Khmaude on trial? Why?

Do you think that the leaders of the Khmer Rouge shouldsttried despite their
current health conditions or should they not be triedtdukeir current circumstances?

Who is Sok Sam Oeun and what are his views on the leafidtts Khmer Rouge?

Sok Sam Oeun believes that mistakes in the past can again based on the trials, do
you agree or disagree with Sok Sam Oeun?

Write a short paragraph that either supports having s &rnd is against postponing
them, or that is for postponing the trials and agdin&ting them. Use only facts when
writing this paper and be willing to use other sources tharsheet provided to you. Also,
playing devil's advocate of your true ideas is allowed ambe@raged as long as only
facts are given.

If you were to try the leaders of the Khmer Rouge, whtdt dafacts might you look for
in order to judge them? Would you let their current camakt affect your final decisions
of their trial? Why?

10.1f the Khmer Rouge leaders are never tried in theiritifet should their children or

relatives be held responsible for the damage thaeduets did? Why or why not?
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Worksheet &5

Journal Prompts

1.

2.

How do you feel towards the Cambodian victims of theog&le?

What hardships did both the Cambodian genocide victimglenEuropean
Holocaust victims experience?

What was your initial reaction to the world reactionlte genocide?

Why do you think the world reacted the way they did?

What would you have done if you were the leader of anatiuring the 1970s when the
Cambodian genocide took place?
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World Response

Primary Curricular Area: Social Sciences
Secondary Curricular Area: English Language
lllinois State Goals: Social Sciences: 16.B.4b (W), 1&EW),

18.B.3a, 18.B.3b, 18.B.4, 18.B.5

English Language: 3.B.3a, 5.C.4c

Primary Curricular Area: Social Sciences & History

Secondary Curricular Area: English Language

lllinois State Goals: Social Sciences: 16.B.4b (W), I&EW),
18.B.4, 18.B.5

English Language: 4.A.5b

Overview

The goal of this unit is to teach the students abouC#mbodian Genocide and the Killing
Fields, which occurred in 1975. The main focus will be datathe efforts put forth by the U.N.
in response to the genocide.

The students will learn about the U.N. reasoning andve®behind why and what their
response was to this horrific event. In doing so, the stadeill be actively involved in learning
and understanding why these countries responded in thethedybey did. To accomplish this,
the following mapped out activities are designed in a waffextively educate students without
boring them with standard methods of learning. The gdal ie students to have a genuine
interest in the topic.

The following assignments are a compilation of guidelinesnteractive individual and group
activities that should keep the students interested inifgamore about this event in history.
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First Class Period

Begin a 10-15 minute lecture about this situation, dubbed ithegkFields based on given notes.
During the lecture, students are required to take notesethad should include a general
overview of the genocide and why the U.N. made littleréto help the country. The lecture
should end with the eventual U.N. response after "iata intervention and the overall
aftermath.

Optional Lead-In Activity

Journal Entry- Pretend that you are in the United Natipasition. If you were to see a country
being terrorized by its government, what would you do? Dwofgel that it is your responsibility

to take action, and help this country? Respond in a joemig, and be ready to discuss in class.

Lecture Notes for £' Class period

Length of discussion (Approximatelyp-15minutes) Pause if necessary to answer student
guestions, but do not take more time than is necessargén to ensure that the lecture is
finished within the given time frame. The reason for thi® make sure that the following
activities can be completed in time.

Brief Student Intro to Topic

Discussion Opener

Ask the students what they know about the U.N. Oncdidmission dies down or if the students
are clueless and off track, begin the lecture by stétegurpose of the U.N. in terms of their
role and duty to the rest of the world.

Background information — Cambodia Genocide (Killing Fields)

While the Khmer Rouge was still in rule, they carried latge-scale killings on April 17, 1975.
Those who went against the Khmer Rouge were routinely Islexeyl through means of severe
torture and execution. The executed were buried in mags gitas which are still being
unearthed today. Many foreign countries did nothing to awhiiddia due to various conflicting
views. Not much was done until after the Vietnamesarweined and successfully overthrew the
Khmer Rouge four years later. An estimated 1.3-2.2 mifheople died due to this genocide,
though the events which occurred in Cambodia are usuahgbadowed by the more well-
known Holocaust, which occurred several decades bef&henerinstitute.org)

General FAQ’s About the World Response to the Cambodia énocide
U.N. Response to the Cambodia genocide

What was the U.N.’s response to the genocidal eveatsvds occurring in Cambodia?
Each country that makes up the U.N. is necessarydasupport of the United
Nations. Seeing as how it takes the combined effortseodlifferent countries to
make a difference, disputes between one another iddallyldn’t exist. However,
at the time, Australia, Canada, Norway, and the Wba€l a quarrel with
Cambodia, which resulted in mixed conflict as to what ap@tgactions should
be taken.
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Why did the U.N. not seem to respond?
The U.N. feared that their actions would be vetoedalye communist powers,
mainly the Soviet Union and China.

What eventually happened?
By 1978, Amnesty International and the International Cassion of Jurists, as
well as five different governments brought charges tdkie stating a mass
violation of human rights.

Why did so many western countries stay back?
They did not immediately respond as an effort to condén@aryietnamese
invasion in U.N. due to their recent loss in the VietnAfar.

What was the West'’s response in terms of how théydedard the Khmer Rouge?
The west continually voted to keep the Khmer Rouge irfCdmabodian seat at the
U.N. for years after they went out of power.

What did relief agencies do to help victims of the gendtide
- Not much could be done to help due to the Khmer Rouge’s paiginst foreign,
specifically western medial practices, which included sehdifferent medial
treatments that were much needed. It wasn't until theadutarian effort who
came in after Vietnam overthrew the Khmer Rouge in 197&whelp finally
began to arrive.

What place did America have in the global reactiothéeogenocide?

- The United States essentially did nothing to aid Cambodiaglthre invasion.
Before the Khmer Rouge invaded, the U.S. secretly bombethGdia from
1970-1973. Afterward, they supported relief after the Vietnarsascessfully
overthrew the Khmer Rouge.

(Stanton, http://www.genocidewatch.prg

Post-Discussion Notes
Summarize the discussion leading into the questionsvémany questions the students might
have. Remember to allow time for students to take rastéise lecture is being given.

If there are students who seem to be developing an inteveard this topic, encourage that they
watch the movie “Killing Fields”. Extra credit assignmects include a written reflection about
their thoughts on the movie, due as soon as possible,ghbfevithin the timeframe of teaching
the curriculum.
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Rubric for Optional Journal Entry

Above Meets
Standards Below L
Goes abovs Standards Standards Missing
Follows The
and beyond . Meets ired
Criteria to offer given only some require
. criteria, work is
additional ) of the
analysis of W't.h.OUt followed not
additional L present
the criteria.
. effort.
assignment
Followed format of assignment 3 2 1 0
Briefly states situation 3 2 1 0
Discusses what their action/s will be 3 2 1 0
States at least two reasons for actign/s 3 2 1 0
Reasoning makes sense 3 2 1 0

Grading Scale:

13-15 = A
10-12 = B
07-09 = C
04-06 =D
00-03 = F

*This grading scale may be adjusted based on the mettgrdaihg

Second Class Period

In-Class Debate:

For the debate, the teacher will ask students, “DofgeLthat as a UN ambassador, you
should intervene during this crisis, or let the Cambodiaigoment handle it?” Based on the
previous lecture, students will be informed on each coundtgisce on this topic. Then, students
can choose which country agrees with their standpoitite issue, and represent them in the
debate.

During the debate, the spectators should write down queshianthey might have
concerning either group. During this time, they will hawe ¢hance to ask their questions
and see how the groups respond. The spectators cartleeaifjuments regarding the
guestions are strong and viable or not.

The teacher should be observing all of this and takingsrart¢he arguments. After all
the questions have been asked, the teacher should wsehbisbest judgment to decide
which argument is more convincing and accurate. The teahbeid then tell the
students who are the winner, and the group that winshengetople who picked that side
should get extra credit.

The purpose of this activity is to get the students agatitiis topic. Sometimes the best way to
get students involved in a certain topic is to have thegue about it. Most students want to be
known as having the “correct” opinion, so they would ardped fpoint and get involved. This
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also makes sure the students are listening and getting dneatfon in their heads. As added

incentive, the extra credit at the end should havettltests trying harder to get their point to be

better.

Rubric for Debate

Above Meets -
Standards Standards Below Mgzglgn,t
Goes Follows Standards articipate
above and given Meets only P q S t
Criteria beyond to criteria, some of the vvlrrllatgosv((eer
participate and followed NoO
and offer participates criteria, and | . tification
much without participates Just )
. . : or effort in
insight to additional occasionally, .
the debate effort. putin.
Participates in debate 5 3 P 1 0
J_ustlfles why they 5 3 1 0
believe they are corregt
Reasonlng ma_ke_s sense 3 1 0
and is realistic
Shows respect for
opposing team’s 5 3 1 0

opinions

Grading Scale:

17-20 = A
13-16 = B
09-12 = C
05-08 = D
00-04 = F

*This grading scale may be adjusted based on the mettgrdaihg
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Extensions

1. Watch the movie called The Killing Field$his movie is about the Cambodian genocide. It
starts before Pol Pot came into power and it is atbeustruggle that a man named Dith Pran had
to go through to survive. He has a friend who is a reportdie US who really helps him

through this tough time. This movie goes through the tintaeKhmer Rouge’s regime and the
effects that it had on the people living in Cambodia.

2. Watch the movie Hotel Rwanddhis movie is about a man who helps his people in Bavan
during the massacres of 1994. He helps them by letting $tegmn the hotel he owns. He
keeps all of the refugees alive by protecting them and prayitiem with a sanctuary
(Wilmington). This video is about mass genocide, which esltd the Cambodian Genocide.

3. If possible, find someone who lived through genocide incaoptry and have them come
into class and talk about their experience. The stadmm ask questions and understand more
about what it was like to experience one of these diage
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Appendices

Appendix A:
Reading Questions

1. Briefly describe the plot of Brundiban a basic, literal level.

2. Now, look at the book again, on a more figurativelle\!Do you see any new meanings? What
are they?

3. Examine specific symbolism. Who or what do you thinkrBitbar symbolizes? Think about
the classic bully. What about the children?

4. Apply the plot of Brundibar to a historical or literaiyuation you are familiar with. In what
instances have you seen people or characters exhibit beshswiolar to those of the characters
in the story?
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Appendix B:

What is Genocide?
Handout

Definitions of Genocide
term “genocide” coined in 1944 by jurist Raphael Lemkin
combines Greek words ‘genos’ (race) with Latin word ‘cikdlling) (Europa World).

United Nations formal definition of genocide:

Any of the following acts committed with the intentdestroy, in whole or part, a national,
ethnic, racial, or religious group, including:

Killing members of the group

Deliberately inflicting on the group conditions of lifel@alated to bring about its physical
destruction in whole or part

Imposing measure intended to prevent births within the group

Forcibly transferring children of the group to another gratgn{ention on the Prevention and
Punishment of the Crime of Genocide, 1948, Article Il).

Frank Chalk and Kurt Jonassohn’s definition of genocide:

“a form of one-sided mass killing in which a state oeotiwthority intends to destroy a group,
as that group and membership in it are defined by the perétf@ocial Scientists’ Definitions
of Genocide).

Israel Charny’s definition of genocide:

“Genocide in the generic sense is the mass killing gélaumbers of human beings, when not
in the course of military forces of an avowed enenmglen conditions of essential
defenselessness and helplessness of victims” (San@itists’ Definitions of Genocide).

The Eight Steps of Genocide

Classification

- People are classified into various groups, suchi@sstants and Jews.

Symbolization

These different groupings of people are given names suChiaese, Hutus, vegetarians, etc.
Particular clothing, physical characteristics, or behawiay be used to stereotype the members
of these groups.

Dehumanization

The members of the groups that are discriminated againgeated as less-than-human, and are
considered inferior to the rest of society. These grotgsféen regarded as vermin, and are
considered a plague on civilization.

Organization

Officials and leaders organize to stifle and destroyd#teimanized group. Military or armed
forces are trained, and preliminary arrangements are.made

Polarization

A methodical campaign is carried out in order to creatiestinction between the dehumanized
group and everyone else. The most extreme take ovaisiprocess, and moderate leaders and
scholars who would possibly slow down the process aecgl, either by death, arrests, or
intimidation.
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Preparation
All the preparations are in order, and the final stepasly to be enacted: exterminating the

dehumanized group. The members of the group may be foreoadrioidentification, since
identifying who needs to be rid of speeds up the process ofigermnsiderably.
Extermination

In this step the members of the dehumanized group are Kilhey. are killed in a variety of
ways, most of which are brutal and barbaric. It is irtgadrto note that, to the perpetrator, this
step is not considered to be murder since the dehumanizgal igroot considered human.
Denial

This final step includes the leader of the genocide’sedfio admit that the genocide occurred.
The perpetrator does this by concealing evidence or attepiptiormulate a logical alibi for
killing these people.

Important Facts about Genocide

During the 28 century alone, genocide has been responsible for #tbsef nearly 56 million
people (White).

All genocides in history have had several things in common

A cruel and malevolent dictator

The dictators have instituted radical new forms of gawvent

The persecuted group is used as a scapegoat for absurd reasons

Dehumanization of the persecuted group (Cohen).
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Appendix C:

Essay Prompt: Explain the eight steps of genocide disdus<lass today. Choose one example
from the genocide examples handout distributed in class ttthyelate it to the eight steps of
genocide. Make sure to have a clear thesis and adequatetsuppo
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Appendix D:

The Eight Steps of Genocide Paper: Grading Rubric

Category

Points
Received

Points Possible

Explanation of the eight steps of
genocide

How thoroughly the student explains
each of the eight steps.

15

Relating example of genocide to eight
steps

How well they examine the connectio
between the example of genocide an
the eight steps of genocide.

(S m

15

Organization/structure
Clear thesis, adequate support

10

Mechanics
Correct grammar and punctuation.

Total Points

45

Commentary:
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Appendix E:

Rape/Massacre of Nanking

Considered the “Rape” in recognition of the thousandsgarmhen that were raped and killed or
kept to be abused repeatedly

Dates

Occurred within # Sino- Japanese War (1937-1945)

Started — December 13, 1937

Ended — 1938 (“The Rape of Nanking 1937-1938")

Leaders

Emperor Hirohito was in power

however, was not actively involved (“Emerperor Hirohjto”

Hideki Tojo

One of the military officials involved with the RapeMénking (“Hideki Tojo”)

Fumimaro Konoe was prime minister during the period

Handed military operations over to Japanese officiaisout oversee of government
(“Fumimaro Konoe”)

Cause

One “battle” of the 2 Sino — Japanese War (“Nanking Massacre”)

Military took matters into their own hands because tteyld act without the consent of the
government (“Fumimaro Konoe”)

Japan attempted to overtake the Capital city of NankiNgrfking Massacre”)

Statistics

Approximately 300,000 deaths

20,000 to as high as 80,000 rapes were estimated

war crimes committed included rape, robbery, and the mafd@®Ws and civilians (“The Rape
of Nanking 1937-1938")

Reactions/Aftermath

From 1970-1990 Japanese officials denied the allegationhehdtassacre of Nanking ever
happened

some changed textbooks to lessen the severity of tlssddee

several Japanese authors wrote books to rebut the alegatito skewer estimated death totals
("Basic Facts on the Nanking Massacre”)

The Nazi Holocaust

Nazi Germany’s genocide of “undesirables”

included Jews, Gypsies, Homosexuals, Political Prispaed Social Dissenters
Dates

1941-1945

during World War 1l (“*Holocaust Death Toll”)

Leader(s)

Adolf Hitler

Chancellor of Germany during WWII

Cause

Hitler believed in an “Aryan race” or master racewss trying to promote
The “undesirables” went against the ideal Aryan (“Additler”)

Statistics

Approximately 6 million Jews killed

About 12 million people in total killed (“Holocaust Dedkbll”)
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Reactions/ Aftermath

1945 ally troops enter concentration camps

the United Nations Relief and Rehabilitation Administat{UNRRA) set up displaced persons
camps

multiple Jewish organizations worked to help the displgezdons (Holocaust Encyclopedia)
theory is that Hitler committed suicide during the fimaning days of war (“Adolf Hitler”)

Stalin’'s Forced Famine (Holodomor)

Dates

1932-1933

Leader(s)

Joseph Stalin leader of the Soviet Union

Cause

Stalin attempted to annihilate citizens opposing his ruleanging a famine in Ukraine
Stalin forced a system of land management known isthaet Union as collectivisation
Collectivisation — government collects all private crigtds and livestock

Statistics

An estimated 7 million deaths

3 million were children

25% of population diminished by 1933

Reactions/ Aftermath

the kulaks (wealthy farm owners) were entirely elimidads a social class

shortly after in 1941 Nazi's invaded Ukraine to start amodycle of destruction (“Stalin’s
Forced Famine 1932-1933")

Armenian Genocide

Dates

1915 -1918

first genocide of the 2bcentury

Leader(s)

The Young Turks

Mehmed Talaat, Ismail Enver, and Ahmed Djemal

A group of Turkish nationalist who pushed for reform of Sudtan

Forced a constitutional government and guaranteed bakis rig

Cause

The Young Turks took over the government and planned to dhitar&ish people, expanding
the empire to Central Asia

Wanted to create a “great and eternal land” called Turdmome unified religion and language
Statistics

Approximately 1.5 million killed

Reactions/Aftermath

Talaat, Enver, Djemal, and Dr. Nazim fled to Germanywaodld not return to be tried
Armenian activists assassinated the Young Turks and otherepesguciated with the start of the
genocide (“Armenians in Turkey: 1915-1918")

Armenian culture and presence rapidly erased from sotigeEtch)

Bosnian GenocidéBosnian War)

Bosnia and Herzegovina was inhabited by three groups of pec#S80

1.3 million Bosnian Serb® Orthodox Catholic Christian
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1 million Bosniaks® Sunni Muslim

0.7 million Bosnian Croat® Roman Catholic Christian (Melicher, Bosnia)

Dates

1992-1995

Leader(s)

Ratko Mladic: general of the Yugoslav army in Sarajand the Bosnian Serb army
Radovan Karadzic: political leader of Bosnian Serbs

Victims

Bosniaks (Milosevic)

Cause

Bosnian Serb nationalism and greed for control

Bosnian Serb fear of Bosniak domination (Melicher, Bosnia)

Statistics

10,000 Bosniaks killed

250,000 deportations (Milosevic)

Reactions/Aftermath

Dayton Agreement

Dayton, Ohio; 21 November, 1995

Peace agreement that ended mass killing

Created ethnic and political boundaries in Bosnia

NATO-led international peacekeeping force (IFOR) of 60,000ds occupied Bosnia from
1995-96 to execute and monitor the military aspects of tiygoDagreement
NATO-led Stabilization Force (SFOR) followed the IFORhathe purpose to prevent any
renewed hostility from 1997-2003

European Union peacekeeping troops (EUFOR) replaced SFOR imwi00the goal to
maintain peace and stability (Bosnia)

Cambodian Genocide

Dates

1975-1979 (Genocide)

Leader(s)

Pol Pot (Carvin, Faces)

Khmer Rouge

Communist political party

Led by Pol Pot

Gained control of the capital city of Phnom Penh on pi7. A975

Forced evacuation to the countryside (Melicher, Cana)od

Victims

Cambodians, primarily city dwellers

Causes

Khmer Rouge’s desire for an agrarian/communist societiera of peasants
Resentment of cities and capitalism, the enemy mingonism (Carvin, Khmer)
Statistics

Minimum of 1.1 million Cambodians killed (Democratic)
Reactions/Aftermath

1978: Vietnamese invasion ends Khmer Rouge’s control of Piieoi (Genocide)
1991: All Cambodian factions sign a peace agreement andrtited Nations form a coalition
government and democratic elections

1999: Final elements of Khmer Rouge surrender (Cambodia)
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Rwandan Genocide

Dates

1994: April-July

Leader(s)

Hutus (Rwanda: How)

Victims

Tutsis and Hutus that were against the genocide (Rwaadaacide)

Causes

6 Apr. 1994: Rwandan President Habyarimana killed when his gam®t down (Rwanda:
How)

Belgian colonists from 1916-1962, favor Tutsis as superibtutois and as a result, the Hutus
want revenge

Accumulated ethnic tension (Melicher, Rwanda)

Statistics

800,000 Tutsis and moderate Hutus killed

Reactions/Aftermath

July 1994: Tutsi rebels overthrow the Hutu regime and endlillirey (Rwanda, Introduction)
About 2 million Hutus flee to Uganda, Burundi, Tanzania, fancher Zaire in fear of Tutsi
vengeance

Most have returned to Rwanda due to a multi-ethnic governfmeméd on July 19 that
promises safe return

UN troops and aid workers help maintain order and provide bagds

Justice: 500 people sentenced to death and 100,000 people in prsod&RHow)
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Appendix F:
Extension Activity: Basic Concepts Quiz

Part1
List the eight steps of genocide in order, with 1 belggfirst step and 8 being the last step.

NG~ WNE

Part 2
Pick one of the eight steps above, and explain hotastep occurred in the Cambodian
Genocide.

Part 3
Name one thing that all genocides throughout history hadénh@ommon (there are four in all):

Part 4

Match each leader/group to the genocide they were rebpof.

1. Pol Pot . A. Rwandan Genocide

2. Stalin - B. Stalin’'s Forced Famine

3. Hutus - C. European Nazi Holocaust
4. Japanese army - D. Armenian Genocide

5. New Turkish government E. Rape of Nanking

6. Republika Srpska & army F. Cambodian Genocide

7. Hitler - G. Bosnian Genocide

Draft Copy, March 2006 107



Appendix G:
Extension Activity: Emotional Response

This activity is will provide students a chance to uni@ers how the victims of the
various genocides felt in losing their loved ones.

Requirements:
The students were not previously, or recently, taughttabe Genocides listed below.

Genocides:

Pol Pot in Cambodia
Rwanda Genocide
Rape of Nanking
Stalin's Forced Famine
Bosnia-Herzegovina
Nazi Holocaust
Armenians in Turkey

Instructions:

1. Students are to sit down in their seats and clasedies.

2. (Without informing the students about the purpose ohthgity) Teachers are to tell
their students to image a peaceful setting with themiljeand/or close friends.

3. The teacher is to then tell the students that alsafdden a group of angry soldiers rush
in, interrupt their relaxed setting and begin to sepdretdamily.

4. Flash to the students and their families being lined up>aaited one by one. The only

survivors are them.

Follow Up:
Students are to begin a journal that they are to wriferoughout this experience. In the

journal they are to write (about a 1/2 page) about dnetive activity made them feel.

Extension Activity: Emotional Response
Rubric

What to look for:

The students are giving thought into the name of their ggé®oc

The groups critique other groups on why they chose to aotehain way.
Students use their time well.

Each group is working as a team.

They analyze and comment on the activity in their assent.

Everyone participates in the acts.
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Appendix H:
Resources for Personal Stories

Cambodian Genocide

This is an article of an interview with a Cambodiamfa, Vann Nath. It describes his
experiences at the Tuol Sleng detention camp during theKRimuge regime in Cambodia. Out
of the 16,000 people at Tuol Sleng, he is one of the sgliersurvived and has expressed his
personal experiences with genocide through artwork.

http://www.cbc.ca/Sundayurope a/

This is Ranachith Yimsut’'s own account of his miraculsuwival of the Cambodian Genocide.
He was only 13 years old when the Khmer Rouge took over PRemim and now lives to tell
his story.

http://www.edwebproject.org/sideshow/stories/ronnieyimsut.htm

Mardi Seng was a ten-year-old city boy when the KhiRmuge initiated the forced evacuation.
He tells the story of his experiences in the colledi@awen camps and a narrow escape from the
killing fields.

http://www.edwebproject.org/sideshow/stories/mardisend.htm

This website contains excerpts of Cambodia: Year Aeritten by Francois Ponchaud, a French
priest who lived in Cambodia up until the evacuation of BhR@nh. The excerpts are
interviews of a schoolteacher, court clerk, and physidiamg the time of the Cambodian
Genocide.

http://www.fordham.edu/halsall/mod/1978cambodia.html

This is the haunting story of Sophia Leng Stagg, who wasyeiaes old when she was forced to
evacuate the city of Phnom Penh by the Khmer Rouge. Ip¢hs®onal story Sophia shares her
thoughts and experiences during the devastating Cambodiaci@em 1975.
http://www.edwebproject.org/sideshow/stories/sophal.htm

In this story Dara Ea, now 41, tells of his real-lifgperience of the Cambodian Genocide. He
and his family were forced to leave Cambodia to go t@#en in order to avoid being killed.
This story is about Dara Ea’s personal struggles as bstadjto living in a new country because
of the Cambodian Genocide.

http://www.edwebproject.org/sideshow/stories/daraea.html
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Rwandan Genocide

Beatha tells her story of the horrible atrocitied thacurred during the Rwandan Genocide
including the murder of her parents, grandmother, and ushk explains her miraculous escape
from death and her great desire for justice.
http://www.rwandal0.org/genocide/survivors/stories/beatha.php

Apolonie describes the shock and devastation of the Rwaadancide and her incredible
rescue from death.
http://www.rwandal0.org/genocide/survivors/stories/apolonie.php

Isaac explains his survival of the Rwandan Genocide andaauious reunion with his mother.
He also describes the devastating mental, physical,raatiomal effects of genocide.
http://www.rwandal0.org/genocide/survivors/stories/isaac.php

Bosnian Genocide

3 short narratives describing the some of the horratiseoBosnian Genocide. They include
crimes such as rape and massacre.
http://www.ppu.org.uk/genocide/g_bosnia3.html

This is the story of eyewitness, Hurem Suljic, andelxjgeriences in the Srebenica Massacre.
(Follow this link to a CNN article. Scroll down and look tive right-hand side of the article for a
box titled “In Depth.” Click on the first link: “Survivos Story.”
http://edition.cnn.com/2001/WORLDMurope/08/02/genocide.verdict/

Nazi Holocaust

This collection of poems and stories features work by tiddren from Terezin Concentration
Camp between 1942 and 1944. At the end of the book thereasi@nsabout what happened to
each child.

...| never saw another butterfly. Ed. Hana Volavkova. New York: Schocken Books,

1993.

This collection pairs together witty short stories tleatve a lasting impression on the reader,
with the story of a brave group of women in a con@iatn camp who have become the story
tellers.

Schmidt, Gary. Mara’s Storieblew York: Henry Holt and Company, 2001.

Stalin’s Famine/ Holodomor

The website provides about 4 different stories of surgiedthe holodomor and most consisted
of stories of cannibalism.
http://www.rferl.org/features/2003/05/08052003155039.asp
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Massacre/Rape of Nanking

It is actually an article written as a review of tieok written by Irish Chang whose
grandparents were Nanking survivors. It contains an exedrigh occurs within the first six
paragraphs.

http://www.arts.cuhk.edu.hk/NanjingMassacre/NMZCRBR.html

Armenian Genocide

Several excerpts are provided from the Armenian Gerot&Urvivor’'s” text. It includes a
couple different survivor tales.
http://www.cilicia.com/armo10_survivors.html
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Appendix I
Teacher Instructions on Press Conference

Split the class into groups of 3 consisting of one |desl@rhistorian, and reporter
(accordingly) for each genocide. When more than cadelewas involved (i.e. Armenian
genocide) add a historian for each extra leader. The dassion should go as follows:
Bosnia Herzegovina
Leader/rep — 1

Historian — 2
Reporter — 1
Rwanda
Leader/rep — 1
Historian — 1
Reporter — 1
Cambodia
Leader/rep - 1
Historian — 1
Reporter — 1

Nazi Holocaust
Leader/rep — 1
Historian — 1
Reporter — 1

Rape of Nanking
Leader/rep — 1
Historian — 1
Reporter — 1

Stalin’s Forced Famine
Leader/rep — 1
Historian — 1

Reporter — 1

Armenian Genocide
Leader/rep — 1
Historian — 3
Reporter — 1

If class is smaller, remove some roles of reportédass is larger add the leaders to be even to
however many historians there are.

Distribute the Press Conference Preparationdnst skim over it briefly with the class.
Also distribute the list of websites given, to studefitthe students do not all have access to
computers or are not “trusted” enough, visit a couple op#ges and print out handouts
specifically for each genocide.
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Appendix J:
Internet Resources for Leaders of Genocides

The Nazi Holocaust (Hitler)

This website is more of a general overview into Hildife. It would be better to use as
information to an intro by a spokesperson.
http://www.thebiographychannel.co.uk/new_site/biography.php?ids@@dwgroup=994

This website provides a look into Hitler's beliefs ahd ideas that he was greatly influenced by.
It would be more useful to be given to the Hitler portray
http://en.wikipedia.org/wiki/Hitler%27s_political_beliefs

This site has a more detailed view of Hitler’s life dnislrise to power.
http://www.jewishvirtuallibrary.org/jsource/Holocaust/hit gt ml

The Rape of Nanking (Hideki Tojo)

The following site provides a look into the Rape of NankikRgcus on the section: NANKING
MASSACRE -- THE JAPANESE VERSIONS for the role apanese official.
http://www.arts.cuhk.edu.hk/NanjingMassacre/NMNJ. html#nmj|

The site includes a biography of Hideki Tojo, an officethe Japanese militia at the time of the
Rape of Nanking and also his statements defending himsgifdllegations of war crime.
http://www.spartacus.schoolnet.co.uk/2WWtojo.htm

Stalin’s Famine (Joseph Stalin)

The site consists of an extensive biography of Josefih.Stacus on the “Rise to Power”
section and “Collectivisation” section.
http://en.wikipedia.org/wiki/Joseph_Stalin

This page provides a biography of Stalin but focuses more qoltigal life.
http://www.ieee-virtual-museum.org/collection/people.ghp2&id=1234764&lid=1

The following site has a sectioned biography of Stalin. different sections highlight different
time periods or aspects during Stalin’s life.
http://histclo.hispeed.com/bio/s/bio-stalin.html

This website is an excerpt from The Gulag, an accdutiecsuffering during Stalin’s Forced
Famine. The information is in interview format, andegi information of the personal suffering
Stalin inflicted.
http://www.commongroundradio.org/shows/98/9838.html

Armenian Genocide (Mehmed Talaat, Ismail Enver, and AHDjechal)

The site provides a biography of Mehmed Talaat, one dé#uers of the Young Turks
movement.
http://www.firstworldwar.com/bio/talaat.htm
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This site consists of a biography of Ismail Enver, agmolader of the Young Turks movement.
http://ismail-enver.biography.ms/

The following shows a biography of Ahmed Djemal, anothedde of the Young Turks
movement.
http://www.firstworldwar.com/bio/djemal.htm

Bosnian Genocide (Radovan Karadzic and Ratko Mladic)

This is a formal indictment against Radovan Karadzic apthas his participation in the
Bosnian Genocide. It includes a concise biography of Karadie and a very thorough record
of the charges against him.

http://www.un.org/icty/indictment/english/kar-ai000428e.htm.

This is a formal indictment against Ratko Mladic andl@xs his participation in the Bosnian
Genocide. It includes a concise biography of Mladifésdnd a thorough record of the charges
against him.

http://www.un.org/icty/indictment/english/mla-ai021010e.htm.

This is a short article that discusses the chargeastghe perpetrators of the Bosnian Genocide.
It specifically addresses President Slobodan Milosevidiswiews are very similar to Karadzic
and Mladic. It explains a little about Karadzic andatiit’s roles in the genocide in paragraph 5.
http://www.hrw.org/press/2001/12/bosnial210.htm

Cambodian Genocide (Pol Pot)

This website includes a brief description of Pol Pot and e became involved in the genocide.
http://www.edwebproject.org/sideshow/khmeryears/angka.htmil

This site discusses the motives and purpose of the KhmmegeR There is also information
about the forced evacuation of Phnom Penh. Although it mlemention Pol Pot specifically,
the ideas of the Khmer Rouge are a direct reflectidhodPot because he was their leader.
http://www.edwebproject.org/sideshow/khmeryears/index.html.

This website provides a short explanation of Pol Pot'Sggaation and motives in the
Cambodian Genocide.
http://www.infoplease.com/ce6/people/A0839566.html.

This is a biography of Pol Pot’s life that begins withéuasly life before the Cambodian
Genocide and traces his life through the genocide andraitie.
http://en.wikipedia.org/wiki/Pol_Pot

Rwandan Genocide (Hutus)

This is web page gives a definition of the Rwandan Gdaaand its origins. It includes an
account of the how the mass killing began and the etleatt$ollowed. It touches on the Hutus
and their reasons for the genocide.

http://en.wikipedia.org/wiki/Rwandan_Genocide
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This article is a concise and straightforward repbthe events that occurred during the
Rwandan Genocide and the Hutus’ motives for the malasgkil
http://news.bbc.co.uk/1/hi/world/africa/1288230.stm.

This websites provides a fairly detailed history of theuAtsi relationship and how the Hutus
turned it into genocide.
http://www.ppu.org.uk/genocide/g_rwanda2.htmi

Appendix 2:
Extension Activity: Re-Enactment

Purpose:
This activity will provide students a chance to experig¢heediscrimination and segregation that

occurs during genocide.

Roles
African American
Jewish
Gypsy
German
Cambodian
Russian
Chinese
Spanish
Male
Female

70 year old
20 year old
5 year old
Sick
Healthy
Homosexual
Instructions

Have students pick out a role, without looking, from adrebox.

For each genocide, go through and decipher who was kiéalynwho was sent to
concentration camps, who went unharmed, etc. For tee tieat were killed, send them outside
of the class or to a section of the room.

After the students see who was unharmed from the gesocdiden a discussion of any thoughts
that may be going through the students minds. If no thoughts o, offer up your own
thoughts of how many were killed and segregated from itaed, gender, age, etc.

Follow-up/Homework:

Have students right a %2 page — 1 page journal, reflediothis activity.
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Appendix 3:
Extension Activity: Re-Enactment
Rubric

What to look for:

Students ask questions of why certain roles were meagdite hnd/or “killed”.

Students offer up a (n) discussion/opinion on their viewbk®Xkilling and discrimination as

right or wrong.

They analyze and comment in depth on their homewoigrasent.

Shows an understanding of what genocide is why it happ®hiow it happens.

Shows an understanding of the different types of gdapwho was responsible for the genocide,
what types of people were killed and how they weredillShows knowledge of conflict on
events leading up to the genocide. Participates in tee diacussion and class activities.
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Appendix K:
Press Conference Preparation List

Leaders/representatives

research on political ideas that he believed in

What were his motives?

Who aided him/them? went against him/them (entire castnr single individuals)?
How did he/they achieve power?

Focus on the leader/representative’s view on the genocide

write up a script or use note cards for the presentation

Historians

find dates that stood out within the leader/representative’s and within the genocide (make
sure to include date of birth and death, if any)

highlight important events that happened within the genocide

What were some important statistics in relatiorn®adenocide?

What was the response of the population affected by dldel&gep’s decision?

How did the genocide end or how has it progressed as ¢&f now

prepare script, note cards, or some form of written nate guide the presentation

Investigative Reporter

research to gain a basic knowledge of the assigned Isguditical views and motives
write 5 questions to either ask the historian abaugtmocide itself or the leader/rep
ask at least 2 of the questions in class

All roles should take notes on other’s presentationgesmbnses incited by questioning.
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Appendix L:
Extension Activity

Teacher

Option 1: Have students find one source that tells thg efca victim of one of the genocides
that have been covered in class. The source shoulpérs@nal and authentic story that
accurately portrays the horror of genocide. The studeaisuse the Internet, books, or any
other sources to find a story.

Option 2: If the students do not have access to placesvthey will be able to find good quality
sources or if they are not capable to do so, the teabbeid do the research his/herself. The
teacher should compile a set of several differemtvigor stories” and either let each student
choose a story or assign the stories to the students.

Student

Write one paragraph explaining what your survivor story eueibA. Who is the survivor/victim?
B. In what genocide did this occur? C. What were hig#kperiences?

Then write a second paragraph relating this story to gg@acigeneral. What does this tell us
about genocide? Is there anything in this story that reatghtterns that are often seen in
genocides? Is there anything different about this stotyntb&es it stand out from other
genocides?
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Appendix M:

Perpetrators of Genocide Press Conference: GradingcRubr

Category

Points Received

Points Possible

Preparation
Amount of research and

time put in to developing
their point of view for their
assigned role.

20

Presentation
Volume and delivery.

10

Content of Presentation
Clarity of each point,
structure and organization
of role description.

30

Total Points

60

Commentary:
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Appendix N:

Extension Activity—Press Conference

Name

Country

History/Backgrour

dMotives

Question for
leader
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Appendix O:

Comparing & Contrasting Genocides/Leaders from ClassResference: Grading Rubric

Category Points Received Points Possible
Choice of Examples from Conference 2
The student should pick 2-3 examples

of genocide or leader that were used

in the conference.

Representation of Comparing & 3
Contrasting

The student chose an appropriate

representation to compare & contrast

with.

Demonstration of Comparing & 10
Contrasting

The student’s chart or diagram should

demonstrate or reflect on the

connections between each of the

examples chosen.

Clarity 5
The chart is clear, organized, and

easy to follow/understand.

Total Points 20
Commentary:
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Appendix P
Resource List

“Adolf Hitler”. Wikipedia the Free Encyclopedi2005. Free Software Foundation, Inc. 5 June,

2005. http://en.wikipedia.org/wiki/Adolf Hitler#The Holocaust

“Armenians in Turkey: 1915-1918". The History Pla2800. 5 June 2005

<http://lwww.historyplace.com/worldhistory/genocide/armasiatm>.

“The Aftermath”. HyeEtch. 1999. 6 June 2005
http://www.hyeetch.nareg.com.au/genocide/genocide_p3.html

“The Aftermath”. Holocaust Encyclopedia000. United States Holocaust Memorial
Museum, Washington, D.C. 5 June 2005
http://www.ushmm.org/wic/article.php?lang=en&Moduleld=10005129

"BASIC FACTS ON THE NANKING MASSACRE". New JerseyNew Jersey Hong
Kong Network, 1990. http://www.arts.cuhk.edu.hk/NanjingMassBdA&J. html#nmtoc

“Bosnia and Herzegovina- Introduction.” 17 May. 2005. Centittalligence Agency. The World
Factbook. 6 June. 2005.

http://www.cia.gov/cia/publications/factbook/geos/bk.html

“Cambodia- Introduction.” 17 May. 2005. Central Intelligerdgency. The World Factbook. 6
June. 2005. http://www.cia.gov/cia/publications/factbook/gedsticth

Carvin, Andy. “The Faces of Angka: The People Behind taeoBide.” Copyright 1999. 6 June.
2005.

http://www.edwebproject.org/sideshow/khmeryears/angka.html

Carvin, Andy. “The Khmer Rouge Years.” Copyright 1999. 6 June. 2005.

http://www.edwebproject.org/sideshow/khmeryears/index.htm
Cohen, Matthew — 2005.

Convention on the Prevention and Punishment of theeCoim

Genocide 27 Jan. 1997. Human Rights Web. 4 June 2005

http://www.hrweb.org/legal/genocide.html

Del Ponte, Carla. “The International Criminal TribuRak The Former Yugoslavia.” (Karadzic)
28 Apr. 2000. United Nations. 5 June. 2005.

http://www.un.org/icty/indictment/english/kar-ai000428e.htm.
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Del Ponte, Carla. “The International Criminal TribuRak The Former Yugoslavia.”(Mladic) 10
Oct. 2002. United Nations. 5 June. 2005.

http://www.un.org/icty/indictment/english/mla-ai021010e.htm.

“Democratic Kampuchea.” 17 May. 2005. Wikipedia 8 June. 2005

http://en.wikipedia.org/wiki/Cambodian genocide

“Emperor Hirohito”._Rotten5 June 2005
http://www.rotten.com/library/bio/dictators/hirohito/
Europa World 22 June 2001. Europa World. 2 June 2005

http://www.europaworld.org/issue40/raphaellemkin22601.htm

“Fumimaro Konoe”. Wikipedia the Free Encycloped805. Free Software Foundation, Inc. 5
June, 2005 < http://en.wikipedia.org/wiki/Fumimaro Komroe
“The Genocide.” 1 June 2005. Cambodian Genocide Group. 6200&.

http://www.cambodiangenocide.org/genocide.htm

“Hideki Tojo”. Spartacus Educationa June 2005
http://www.spartacus.schoolnet.co.uk/2WWtojo.htm

“Holocaust Death Toll”. Wikipedia the Free Encyclope@@05. Free Software Foundation,
Inc. 5 June, 2005. http://en.wikipedia.org/wiki/Holocaust#b etatil

Melicher, Jan. “Talking About Genocide- Bosnia.” Pea@e&é Union. 8 June. 2005.

http://www.ppu.org.uk/genocide/g bosnial.html

Melicher, Jan. “Talking About Genocide- Cambodia.” PeRleelge Union. 8 June. 2005.

http://www.ppu.org.uk/genocide/g cambodia2.html

Melicher, Jan. “Talking About Genocide- Rwanda.” Peaeelg®® Union. 8 June. 2005.

http://www.ppu.org.uk/genocide/g rwanda2.html

Miller, J. and J. O’Leary. 6 June. 2005.

www.fatherryan.org/holocaust/cambodia/JOE/INDEX.htm

“Milosevic to Face Bosnian Genocide Charges.” 11 Dec. 200fnan Rights Watch. 5 June.

2005. http://www.hrw.org/press/2001/12/bosnial210.htm

“Nanking Massacre”. Wikipedia the Free Encyclope@B05. Free Software Foundation, Inc. 5
June, 2005 http://en.wikipedia.org/wiki/Rape of Nanking
"Pol Pot." The Columbia Electronic Encyclopedia
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. http://www.infoplease.com/ce6/people/A0839566.html.

“Pol Pot.” 4 June. 2005. Wikipedia. 8 June. 2005.

http://en.wikipedia.org/wiki/Pol Pot

“The Rape of Nanking 1937-1938". The History Pla2@00. 5 June 2005.
http://www.historyplace.com/worldhistory/genocide/nankiriog
“Rwandan Genocide.” 3 June. 2005. Wikipedia. 6 June. 2005.

http://en.wikipedia.org/wiki/Rwandan Genocide

“Rwanda: How the genocide happened.” 1 Apr. 2004. BBC News.& 2005.

ttp://news.bbc.co.uk/1/hi/world/africa/1288230.stm.

“Rwanda- Introduction.” 17 May. 2005. Central Intelligence Agehe World Factbook. 6

June. 2005. http://www.cia.gov/cia/publications/factbook/geoktnal

Social Scientists' Definitions of Genocid#01. Institute for the Study of Genocide. 4 June 2005

http://www.isg-iags.org/oldsite/definitions/def genocide.html

“Stalin’s Forced Famine 1932-1933". The History Pl&@00. 5 June 2005
http://www.historyplace.com/worldhistory/genocide/stditm
Stanton, Gregory H. The Seven Stages of Geno2l@2. 5 June 2005

http://www.genocidewatch.org/rwandangenocideprevention.ht

White, Matthew. Death Tolls for the Man-made Megadeatlibe 2¢' Century June 2005.

Historical Atlas of the Twentieth Century. 4 June 2005

<http://users.erols.com/mwhite28/war-faq.htm>.
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